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Inclusion Strategy – Broomwood Primary school
This statement details our school’s approach to delivering inclusive practice for all children, including those with SEND, funded by our core school budget (including the notional SEN budget) and the inclusive mainstream fund (IMF).
Strategy overview
	Detail
	Date

	Academic year/years that our current Inclusion Strategy covers
	September 2026-October 2027

	Date this statement was published
	September 2026

	Date on which it will be reviewed
	September 2027

	Statement authorised by
	Dr. Louise Owen


Statement of intent
At Broomwood Primary School, our intention is to create an inclusive school where every pupil is able to belong, participate and achieve. We recognise that our pupils have a wide range of needs and that effective inclusion begins with early identification, strong relationships and high-quality teaching that anticipates and responds to barriers to learning.

Broomwood has already established strong foundations for inclusive practice. We have developed a small specialist provision for children from Reception to Year 2, alongside an internal inclusion hub providing additional support for identified pupils within the mainstream school. From September 2026, we will further extend this continuum of provision through the opening of a small specialist provision for pupils in Years 3 to 6. These provisions enable us to respond flexibly to different levels of need while maintaining a strong focus on pupils’ belonging to, and participation within, the wider school community.

Our fundamental belief is that the universal offer within every classroom must be strong. Additional provision should not compensate for a universal offer that does not sufficiently anticipate commonly occurring needs. Our expectations are aligned with Ordinarily Available Provision, with agreed whole-school non-negotiables that should be evident consistently within classrooms. Teachers are expected to know their pupils, identify barriers to learning and make appropriate adaptations as part of everyday teaching.

Our involvement in the Partnerships for Inclusion of Neurodiversity in Schools (PINS) project has further developed staff knowledge and confidence and supported us in establishing our own tiered approach to provision. This enables staff to consider what should be available universally for all pupils, what additional adaptations may be required for some pupils and when more targeted or specialist support is necessary.

We have developed a relational and belonging-focused approach to behaviour, informed by our understanding of trauma and attachment and approaches including Zones of Regulation. We recognise that behaviour can communicate an unmet need and that relationships, regulation and a sense of belonging are fundamental to successful participation in learning.

Staff understanding of sensory processing and regulation has also been strengthened. Staff have received development around sensory circuits and how appropriate movement and sensory input can support pupils’ regulation, attention and readiness to learn. Approaches including Colourful Semantics are used to support communication and language, while teachers identify key adaptations within their planning to ensure barriers are anticipated rather than waiting for pupils to experience failure.

Our Inclusion Strategy for 2026–27 therefore represents the next stage of Broomwood’s inclusion journey. We will build upon what is already working by strengthening early identification, increasing consistency in universal provision and ensuring that targeted support is purposeful, timely and evaluated for impact.

Ultimately, our intention is not simply to create additional interventions or separate provision. It is to increase the capacity of our whole school to meet a diverse range of needs, while providing increasingly personalised support when this is required. We want every child to be known, understood and appropriately supported so that they can belong, participate, make progress and experience success.

Our School Context
Broomwood serves a community with high levels of identified additional need and disadvantage.

Our current school profile shows that:
· 26.2% of pupils are identified as requiring SEND Support;
· 6.7% of pupils have an Education, Health and Care Plan (EHCP);
· 36.4% of statutory school-age pupils are eligible for Free School Meals;
· overall absence is 5.7%;
· persistent absence is 13.8%.

Inclusive practice therefore cannot be viewed as something provided for a small group of pupils. It must be embedded within everyday teaching, curriculum design, relationships and the wider life of the school.

Despite the complexity of need within the school, outcomes at the end of Key Stage 2 are strong.
In 2026:
· 68% of pupils achieved the expected standard in combined reading, writing and mathematics;
· 15% achieved greater depth in the combined measure;
· 81% achieved the expected standard in reading;
· 74% achieved the expected standard in writing;
· 74% achieved the expected standard in mathematics.

These outcomes provide evidence that many of the inclusive approaches already established at Broomwood are having a positive impact.

Our strategy is therefore developmental. We are not seeking to replace established practice but to retain what works, strengthen consistency and respond precisely to the areas where our evidence identifies remaining barriers.

Our Continuum of Provision
Our approach is based upon meeting needs at the earliest and most appropriate level.
Universal Provision – For All
A strong classroom offer aligned with Ordinarily Available Provision, including:
· high-quality adaptive teaching;
· agreed classroom non-negotiables;
· appropriate scaffolding and adaptations;
· visual support;
· communication-friendly approaches;
· Colourful Semantics where appropriate;
· consideration of sensory and regulation needs;
· relational practice;
· Zones of Regulation;
· movement and sensory opportunities;
· accessible curriculum and enrichment opportunities.
Additional Provision – For Some
Where universal provision alone is insufficient, pupils may access:
· additional classroom adaptations;
· pre-teaching;
· small-group intervention;
· targeted communication and language support;
· sensory circuits;
· regulation support;
· targeted academic intervention;
· additional pastoral or relational support;
· targeted outdoor learning.
Targeted and Specialist Provision – For a Few
Where pupils experience more significant barriers, provision may include:
· individualised programmes;
· support from external professionals;
· the internal inclusion hub;
· specialist provision for Reception to Year 2;
· specialist provision for Years 3 to 6;
· highly personalised approaches according to assessed need.
Movement between these levels is determined by need and response to provision rather than diagnosis alone.

Understanding the Barriers to Learning and Participation at Broomwood

Our Inclusion Strategy begins with a clear understanding of the children and families we serve. We recognise that barriers to learning are not located solely within individual children. They can arise from the interaction between a child’s needs, their experiences, the curriculum, the learning environment and wider social circumstances.
Analysis of assessment information, SEND and attendance data, safeguarding information, pupil and family voice, staff observations and our knowledge of our community identifies a number of commonly occurring barriers to learning and participation at Broomwood.

	
	Detail of barrier to learning (including notable trends or themes over time, such as a growing prevalence or increasing complexity)

	1
	Low starting points in communication, language and early development
A significant number of children enter Broomwood with low starting points, particularly in communication and language, vocabulary, understanding and knowledge of the world. Some pupils have had limited experiences beyond their immediate environment, resulting in gaps in vocabulary, background knowledge and understanding which can affect access to the curriculum. This is reflected in GLD and phonics outcomes, which remain below national.


	2
	High and increasingly complex levels of SEND
SEND remains a significant feature of the school population. Currently 26.2% of pupils receive SEND Support and 6.7% have an EHCP. Needs include communication and interaction, cognition and learning, attention/executive functioning, regulation, sensory processing and SEMH. Some pupils present with needs across several areas. This has led to the development of specialist Reception–Year 2 provision, an internal inclusion hub and, from September 2026, specialist Years 3–6

	3
	Consistency in early identification and response to need
As the complexity of need has increased, it has become increasingly important that staff can accurately identify barriers and distinguish between needs that can be met through Ordinarily Available Provision and those requiring targeted or specialist support. PINS has strengthened staff knowledge and supported the development of a tiered approach; the next stage is to increase consistency in identification, provision and review across the school.

	4
	Regulation, sensory needs, relationships and readiness to learn
An increasing number of pupils require support with emotional regulation, sensory processing, attention and transitions. Some pupils arrive at school dysregulated or require additional support before they are ready to access classroom learning. The school has developed relational and belonging-focused practice informed by trauma and attachment, Zones of Regulation and sensory approaches.

	5
	Socioeconomic disadvantage and wider family circumstances
36.4% of statutory school-age pupils are eligible for FSM. There is significant social care and multi-agency involvement with some families. For some pupils, wider circumstances can affect attendance, punctuality, emotional regulation, consistency, access to experiences and readiness to learn. School therefore provides consistency, strong relationships, equitable access to enrichment and close partnership working.

	6
	Limited experiences and opportunities to develop wider knowledge
Some pupils have had fewer opportunities to develop the experiences and background knowledge that are assumed within the curriculum. This can affect vocabulary, comprehension, writing and pupils’ ability to make connections with new learning. Enrichment, Forest School, trips, visitors and practical learning are therefore considered part of Broomwood’s inclusive offer rather than additional extras.

	7
	Attendance and successful transition into learning
Overall absence is 5.7% and persistent absence 13.8%. For a small but significant group, attendance and punctuality interact with regulation, relationships and family circumstances. Some pupils require additional support to make a successful transition from arriving at school to participating in classroom learning.

	8
	Mathematical fluency and retention
Overall KS2 mathematics outcomes are positive, with 74% reaching the expected standard. However, internal assessment identifies pupils, particularly within Years 4 and 5, who are falling behind. Multiplication fluency is a particular weakness, with only 23% achieving full marks in the MTC. Some pupils require greater repetition, retrieval, practical application and active approaches to secure mathematical knowledge.


Strong Partnerships with Pupils, Families and Wider Services
Broomwood recognises that inclusive practice is strengthened when pupils and families are active partners in school life and in the development of provision. During 2026–27, we will further strengthen pupil voice and participation through our work towards becoming a Rights Respecting School. This will support pupils to understand their rights, express their views and have meaningful opportunities to influence aspects of school life.
Alongside our wider development of oracy, we will increase opportunities for pupils to take on ambassador roles and develop more systematic pupil voice across curriculum subjects. We want to ensure that a diverse range of pupils, including those with SEND and those who may be less confident in expressing their views, are represented and able to influence decisions about their learning and school experience.

We will strengthen our partnership with parents by providing Zones of Regulation workshops, enabling families to understand the approaches and language used within school and supporting greater consistency between home and school.

Our partnership with families also begins before children reach statutory school age. We will continue to provide our Baby Sensory group, supporting families from the earliest stages, developing relationships with parents and providing opportunities for families to engage with the school community.

Together, these approaches will strengthen pupil agency, parent partnership, belonging and participation and ensure that the development of inclusive practice is informed by the experiences of the children and families we serve.

Activity in this academic year
Broomwood primary received an additional £17,933 to support greater inclusion
	Description of activity (noting evidence and barrier numbers addressed)
	Activity type 
(whether it is universal or targeted)
	Total budgeted cost (this should account for spend from IMF and core budget allocations)


	Develop and implement an online SEND identification and provision system. The system will support teachers to identify commonly occurring needs, access appropriate universal strategies aligned with OAP, identify targeted approaches, record provision and review pupil response. Staff development will accompany implementation to strengthen professional knowledge and consistency. This will be to work with an outside company who can produce this for us.
	Early identification and adaptive teaching
	£3500 linked with IMF

	Increase the Forest School teacher’s allocation by one day per week, enabling all classes to access Forest School and increasing opportunities for practical and outdoor learning. This will include planned opportunities for outdoor mathematics and will support pupils who benefit from movement, practical experiences and alternative environments.
	Enriching provision beyond the classroom / Adaptive curriculum / Inclusive environments
	£6500 linked with IMF

	Commission a 12-week Active Maths programme for identified pupils in Years 4 and 5. Pupils will be identified from assessment data and teacher knowledge, with particular focus on lower-attaining pupils at risk of falling behind. Baseline and post-intervention assessment will evaluate impact.
	Evidence-informed targeted intervention / High-quality adaptive curriculum

	£2500- Linked with IMF

	Relational Belonging Group: Establish a weekly targeted 12-week group for identified Year 6 pupils experiencing barriers associated with anxiety, emotional regulation, relationships and participation. Sessions will build regulation strategies, emotional literacy, belonging, confidence and positive relationships. Baseline and review information will be used to evaluate impact.
	Evidence-based early targeted support / Safe and respectful culture fostering belonging and participation
	£1000 linked with IMF

	Develop whole-school relational and belonging practice through staff training and targeted intervention. The school has invested in training a member of staff to become an accredited Team Teach trainer, enabling all school staff to receive training and develop a consistent approach to supporting pupils with regulation and relational needs. This will complement Broomwood’s existing relational approach, informed by trauma and attachment and Zones of Regulation. Alongside the whole-school training, a new 12-week weekly Relational Belonging Group will be established for an identified group of Year 6 pupils experiencing barriers associated with anxiety, emotional regulation, relationships and participation
	Evidence-informed early intervention / Safe and respectful culture fostering belonging, attendance and participation / Staff professional development
	£5000 linked with IMF

	Continue the morning Inclusion Hub from 8.30–9.30am for identified pupils. The hub will provide a structured, relational and regulation-focused start for pupils experiencing barriers to successful transition into school. Provision will include emotional check-ins, Zones of Regulation, sensory/movement opportunities and supported reintegration into class.
	Belonging, attendance and participation / Early intervention / Inclusive environments
	Linked with notional SEN

	Strengthen pupil and family participation in the school’s inclusive offer. Develop pupil voice through Rights Respecting School work, increased pupil ambassador roles and systematic pupil voice across curriculum subjects as part of the school’s oracy development. Provide Zones of Regulation workshops for parents to strengthen shared approaches between home and school. Continue early engagement with families through the school’s Baby Sensory group.
	Strong partnerships with families and wider services / Safe culture fostering belonging and participation / Ambitious leadership and governance
	Linked with notional SEN






Intended outcomes 
This explains the clear, realistic outcomes we want our inclusive approaches to achieve by the end of our inclusion strategy, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Earlier and more accurate identification of need, with a stronger and more consistent universal offer.
	Online system implemented and used consistently by teaching staff. Staff can identify the primary barrier to learning and select appropriate universal strategies. OAP/non-negotiables evident through monitoring. Provision and review demonstrate a clear graduated response before escalation to SEND Support where appropriate. SEND register reviewed to ensure identification accurately reflects need. Staff confidence increases from baseline.

	Pupils experience increased access, engagement and participation through outdoor and practical learning.
	All identified classes/pupils access planned Forest School/outdoor provision. Monitoring demonstrates purposeful links between outdoor learning and curriculum outcomes. Pupil voice shows high engagement and participation. Identified pupils demonstrate improved engagement/regulation where this is the intended outcome. Evidence of mathematical knowledge being applied in practical/outdoor contexts.

	Identified Years 4 and 5 pupils improve mathematical fluency, confidence and access to classroom mathematics.
	Baseline and post-intervention assessments demonstrate measurable progress for the majority of participating pupils. Improved recall and fluency in identified mathematical knowledge. Teacher assessment demonstrates improved application within normal mathematics lessons. Pupil voice demonstrates increased confidence. Progress of the targeted cohort is reviewed against peers and individual starting points.

	Identified pupils demonstrate improved emotional regulation, confidence, belonging and participation in school.
	Baseline and end-point measures demonstrate improvement for the majority of participating pupils. Pupil voice demonstrates increased understanding of regulation strategies and sense of belonging. Teachers report improved participation/engagement where this was identified as a barrier. Reduction in frequency or intensity of dysregulation/anxiety-related incidents where applicable. Pupils can identify and independently use strategies that support regulation.

	Staff have increased knowledge, confidence and consistency in using relational approaches to support pupils with regulation and behavioural needs. Identified pupils demonstrate improved regulation, belonging, relationships and participation in learning.
	All relevant staff receive Team Teach training. Staff confidence/knowledge improves from baseline and monitoring demonstrates greater consistency in relational practice. Reduced reliance on reactive approaches where appropriate. For the Year 6 targeted group, baseline and end-point measures demonstrate improved regulation, confidence and sense of belonging for the majority of pupils. Pupil voice demonstrates increased understanding and use of regulation strategies. Teacher feedback identifies improved engagement/participation and/or relationships where these were identified barriers. Impact is reviewed at the end of the 12-week programme to determine next steps.

	Identified pupils experiencing regulation or transition difficulties are increasingly able to enter school successfully and participate in classroom learning.
	Baseline established for each pupil accessing the morning hub. Improved punctuality/attendance where this is an identified barrier. Increased proportion successfully reintegrating into class by the agreed time. Reduction in time/adult support required for identified pupils. Reduction in dysregulation incidents where appropriate. Pupil voice demonstrates improved belonging/readiness to learn.

	Pupils have increased agency and meaningful opportunities to influence their learning and wider school experience. Families have increased understanding of the school’s inclusive approaches and opportunities to engage with
	Increased number and diversity of pupils undertaking ambassador/leadership roles; pupil voice evident across curriculum monitoring; SEND pupils represented within pupil voice activities; progress towards Rights Respecting School recognition; pupil voice demonstrates increased sense of being listened to and belonging; Zones of Regulation parent workshops delivered with attendance recorded and feedback gathered; parent feedback demonstrates increased understanding of regulation approaches; continued engagement of families through Baby Sensory and other early-support opportunities.
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