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Dear parents and carers,
The aim of this information report is to explain how we implement our Special Educational Needs add Disability (SEND) policy. In other words, we want to show you how SEND support works in our school.
To find more information about our arrangements for SEND, this can be found in our SEND policy, on the school website. 
What kinds of special educational needs does Broomwood Primary School provide for?

	Area of need 
	Special Educational Need 

	Communication and interaction
	· Social communication difficulties including Autism spectrum disorder
· Speech and language difficulties including Developmental Language Disorder, Stammer or other difficulties

	Cognition and learning
	· Specific learning difficulties, including dyslexia, dyspraxia, dyscalculia
· Moderate learning difficulties 

	Social, Emotional and Mental Health 
	· Attention Deficit Hyperactive Disorder (ADHD)
· Attention Deficit Disorder (ADD)
· Difficulties which are a response to unmet attachment needs 
· Difficulties which have arisen due to childhood trauma or other Adverse Childhood Experiences (ACEs)

	Sensory and Physical
	· Hearing impairment 
· Visual impairment 
· Sensory Processing differences 
· Physical Impairment 




[bookmark: _heading=h.takbouc2fxmq]
[bookmark: _heading=h.z9bw1qna3jn7]

[bookmark: _heading=h.gbdyxyzaws9z]Which staff will support my child, and what training have they had?
At Broomwood Primary School, the SENDCo is called Jessica Cunliffe. Jessica has a number of years’ experience working in both specialist and mainstream schools as both class teacher and SENCO. 
Jessica achieved the National Award in Special Educational Needs Co-ordination in 2016 and is currently part of The Trafford Attachment and Trauma Awareness in Schools Programme. The SENCO attends the Trafford LA ‘SENCO Forum’ meetings to keep up to date with local and national issues.  
Jessica works full time at Broomwood, teaching in The Hub 3 mornings a week and delivering interventions. As well as managing SEN provision, she also is part of the safeguarding team. 
The school facilitates all staff to develop their knowledge about children with SEN and effective support strategies through regular meetings and continuing professional development. A key part of this commitment is our participation in the PINs (Partnerships for Inclusion of Neurodiversity in Schools) project, a Department for Education (DfE) initiative designed to strengthen our approach to neurodiversity. Through this and other programs, Teachers and Teaching Assistants receive regular training in specific areas of SEN, such as Autism, ADHD, or Dyslexia, focusing on practical strategies and approaches. All staff have also received specialised training on Attachment and Trauma Awareness and Adverse Childhood Experiences (ACEs). To further embed this expertise, we have appointed Relational Belonging Champions who receive regular, specialised training to promote an inclusive and supportive environment for all. In addition to the SENCO, 3 other teachers hold the SENCo qualification within school and another is currently studying for this qualification.
An Individualised Approach
While we recognise that common strategies can assist those with specific needs, we treat every child as an individual. Adjustments and interventions are provided on a case-by-case basis and are never dependent on a formal diagnosis.
We hold the firm belief that "every teacher is a teacher of SEND." At Broomwood, high-quality teaching, adapted for individual pupils, is the essential first step in responding to all students.
Interventions
We maintain a dedicated team of teachers and teaching assistants trained to deliver SEN provision. This includes:
· Literacy and Communication: Staff are trained in Read, Write Inc. and Speech and Language interventions, including NELI.
· Specialist Training: Two of our teaching assistants have completed ELKLAN training, equipping them with practical strategies to maximise the communication skills of pupils with speech and language needs.
· Social and Emotional Support: We utilise LEGO Therapy and employ a specialist teacher two days a week to lead Social, Emotional, and Mental Health (SEMH) provision, which includes therapeutic yoga and targeted emotional interventions.



External agencies and experts
Sometimes it may not be clear about why your child is finding aspects of school or learning difficult or we need extra help to offer pupils the support that they need. if necessary we will work with external support services to support the needs of our pupils with SEN and to support their families.
We have strong links with specialised agencies who advise our staff if needed. Parents, carers and the school team may agree that further advice should be sought and may ask for further assessment or advice from other services.
The School funds regular input from:

· A Trafford School Speech Therapist
· An Educational Psychologist

We also have access to:
· A link School Health Visitor
· School Nurse
· Trafford Early Development Service (TEDS)
· Trafford Sensory Impairment Teams (TSISS) – for Hearing Impairment (HI) and Visual Impairment (VI). 
· Healthy Young Minds Trafford (HYMS)
· IThrive and MThrive
· CAHMS Manchester (Child and Adolescent Mental Health Service)
· Other medical staff including Paediatricians, Occupational Therapists and Physiotherapists 
· Special School Outreach Services.
· Trafford ADHD pathway 
· Trafford Autism Pathway
· We also work closely with Trafford Teams Together who can sign post and refer families for more specialist services. 

What should I do if I think my child has SEND?

The school recognises parents and carers as the child’s first educators. Parents and carers know their children best and have a vital knowledge and unique insight into how their child learns.  
Parents and carers are invited to contact school to arrange a meeting if they have concerns about their child’s learning or development whether they are on the SEND register or not. In the first instance they should contact their child’s class teacher. You can arrange this by phoning the school office or asking informally on the school gate. Meetings can be requested with the school SENCO, Jessica Cunliffe. You can do this by phoning the school office or emailing Jessica directly to arrange an appointment - her email address is broomwood.senco@broomwoodprimary
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How will the school know if my child needs SEN support?

Class teachers make regular observations and assessments of learning and development of all pupils. We check and monitor children’s attainment and progress and pupils may be offered additional support or lessons in order ‘keep up’ with their peers. Some children may find school particularly difficult; their learning or development may have fallen well behind the expected level, or may not be making good progress despite support to help them to keep up. At any point within the child’s school career – from 2 years to 11 years – parents or a class teacher may raise a concern about progress or development in key areas such as, social, emotional development, speech or communication, physical development or learning. 

[bookmark: _Hlk219804722]Slow progress and low attainment do not automatically lead to a pupil being identified as having SEN. We consider potential short-term factors impacting performance or behaviour, such as bereavement or bullying; however, we aim to intervene in a timely way. Pupils may be placed on a monitoring list and offered support at an early stage without being formally identified as having SEN.

To determine whether a pupil should be placed on the SEN register, staff who know the pupil best will complete an ‘Initial SEN Concerns’ document and hold discussions with parents. This process helps identify specific needs and allows for the implementation of in-class support. The impact of this support will be monitored before a pupil is formally added to the register. If formal identification is required, a meeting will be held with parents, carers, and the school SENCO, Jessica Cunliffe. 
The SENCO may observe the pupil in the classroom and in the playground to see what their strengths and difficulties are. They will have discussions with your child’s teacher/s, to see if there have been any issues with, or changes in, their progress, attainment or behaviour. They will compare your child's progress and development with their peers and available national data.
After discussion with parents, they may also, where appropriate, ask for the opinion of external experts such as a speech and language therapist, an educational psychologist, or a paediatrician.
Where it is agreed that a pupil does have SEN, the child will be added to the SEN register at SEN Support level.  The aim of formally identifying a pupil with SEN is to help school ensure that effective provision is put in place and so remove barriers to learning.  
The SENDCo and Senior Management team will review the SEND register on a termly basis. The decision to remove a child from the SEND register will be dependent upon appropriate progress being made and whether additional provision continues to be needed and will be made in liaison with the class teacher.  Parents are informed if a child ceases to be in receipt of school support.

How will school monitor my child’s progress?
disability
[image: ]

Assess
Where a child has been identified as having SEND, we will make an assessment to find out what strengths and difficulties they have and record what strategies and support they need within school.
This will draw on:
· The teacher’s assessment and experience of the pupil
· Their previous progress and attainment and behaviour 
· Other teachers’ assessments, where relevant
· Standardised assessments of particular skills for example single word or sentence reading
· Diagnostic screeners such as dyslexia screeners
· Speech and language assessments
· The individual’s development in comparison to their peers and national data
· Impact of interventions
· The views and experience of parents
· The pupil’s own views
· Advice from external support services, if relevant 
· What strategies and adjustments pupils are receiving and have received over time.

 Once pupils’ needs are identified, teachers plan how these needs can be met within school. 

Plan
Our Approach to Support
We believe that every child needs a deep sense of relational belonging to truly thrive. For children with additional needs, feeling safe, seen, and understood is the foundation of all learning.
One Page Profiles: The Foundation
To make this happen, we begin with a One Page Profile. Your child’s views and feelings are a vital part of ensuring the One Page Profiles reflect what matters to them. We use the One Page Profiles to summarise pupil’s needs and outline the necessary adaptions and classroom strategies—including specific recommendations from outside agencies where available—to ensure your child is supported and included every day.
Learning Plans: For Complex Needs
For children with more complex needs who are working toward several specific outcomes or accessing different interventions, their teacher will create a detailed Learning Plan (with support from the SENDCO if necessary). These plans focus on:
· Long-term Outcomes: Developed using assessments from both the school and involved outside agencies to ensure we have a full understanding of your child’s strengths and requirements.
· Termly Targets: Small, manageable steps—such as specific phonic sounds—based on careful, ongoing assessments.
· Targeted Support: A clear outline of the specific extra help or interventions we provide to help your child meet their outcomes.
· Expert Advice: Integrating recommendations from specialists to ensure our teaching approach is as effective as possible.

Do
We will put our plan into practice. One Page Profiles are held centrally and are shared with staff who work with your child. 
The class teacher, with the support of the SENCO, will be responsible for implementing strategies within One Page Profiles and Learning Plans on a daily basis, and making sure the support we put in place is having the impact we intended. 

Review
[bookmark: _heading=h.z3i07d7qmm5z]At Broomwood, we assess the effectiveness of our SEN support on a termly basis. This continual process ensures that both One-Page Profiles and Learning Plans remain accurate reflections of each pupil’s evolving needs.
To monitor progress, we utilise a range of evidence, including classroom observations, teacher assessments, and standardised test data. By reviewing progress against specific targets at the end of each term, we determine the next steps in the child's journey:
· Refinement: If the review shows that a pupil requires ongoing support, the cycle continues. We revisit and refine our strategies, targets, and provisions to ensure they remain effective.
· Meeting Outcomes: If a pupil makes significant progress and no longer requires specialised SEN support to access the curriculum, they will be monitored through our standard tracking systems rather than a formal Learning Plan.
[bookmark: _Hlk219805531]Statutory Assessment and EHCPs
On some occasions, where a pupil presents with severe and complex difficulties, it may become clear through our assessment cycle that they require a very high level of long-term support to access education.
In these instances, where needs exceed the provision typically available through standard SEN support, the SENCO may decide together with families that an application for Statutory Assessment to the Local Authority is appropriate. This process determines whether an Education and Health Care Plan (EHCP) is necessary to secure the required specialised resources for the pupil.
How will I be involved in decisions made about my child’s education?
We know that you’re the expert when it comes to your child’s needs and aspirations. We want to make sure you have a full understanding of how we’re trying to meet your child’s needs. We also want to hear from you as much as possible so that we can build a better picture of how the SEN support we are providing is impacting your child outside of school. 
You are invited to contribute to your child’s One Page Profiles formally each term, however If your child’s needs or aspirations change at any time, please let us know right away so we can keep our provision as relevant as possible.
Parents and carers of all pupils are invited to discuss their child’s progress at parents’ evenings twice a year and receive an annual school report. Parents and carers will receive reviewed learning plans each term. You will also be invited to book an annual SEN review meeting with the SENCO to:
·   Set clear outcomes for your child’s progress
·   Review progress towards those outcomes
·   Discuss the support we will put in place to help your child make that progress
·   Identify what we will do, what we will ask you to do, and what we will ask your child to do
After any discussion we will make a record of any outcomes, actions and support that have been agreed. This record will be shared with all relevant staff. 
If you have concerns that arise between these meetings, please do not wait for us to offer a meeting, you can contact your child’s class teacher, or the SENCO to arrange a meeting.
[bookmark: _heading=h.cgpxg51orcnx]How will my child be involved in decisions made about their education?
The level of involvement will depend on your child’s age, and level of competence. We recognise that no two children are the same, so we will decide on a case-by-case basis, with your input.
Where appropriate, children are invited to contribute to their One Page Profiles. They are asked what supports them best and what their aspirations are and we try where possible to ensure that these views are incorporated into their SEN provision.
We may seek your child’s views by asking them to:
·   Attend meetings to discuss their progress and outcomes
·   Prepare a presentation, written statement, video, drawing, etc.
·   Discuss their views with a member of staff who can act as a representative during the meeting
·   Complete a survey

How will the school adapt its teaching for my child?
Our Commitment to Inclusive Learning
At Broomwood Primary School, we aim to provide an accessible curriculum that offers every child a wide variety of experiences. We believe that pupils learn best in their own classrooms, alongside their peers, and supported by their class teachers.
We recognise that every teacher is a teacher of SEND. Therefore, we ensure that individual needs are considered across all curriculum areas, lessons, and every aspect of school life. While inclusion is our priority, we provide highly adapted or individualised learning opportunities when necessary to ensure every child can succeed.
Creating a Barrier-Free Environment
We are dedicated to making our school environment as accessible as possible. This commitment is supported by:
· Expert Staff: All teaching staff are trained in dyslexia awareness and receive ongoing professional development regarding neurodivergent conditions such as Autism and ADHD.
· Inclusive Environments: We regularly monitor our physical environment, resources, and classroom layouts to ensure they support pupils with SEND.
· Ordinarily Available Provisions: Every classroom is equipped with essential tools to support learning and development 
For pupils requiring additional or specific adjustments, we record bespoke equipment needs and strategies on their One Page Profiles to ensure consistent support.
Our Graduated Approach to Support
At Broomwood, we are committed to identifying and meeting needs through a tiered, needs-led model to ensure that every child receives the right support at the right time. To maintain the highest standards, we have developed our "Graduated Approach to Inclusion in the Classroom" document, which is rooted in current educational research and closely aligned with the Greater Manchester Ordinarily Available Inclusive Provision (OAIP) standards. A copy of this document is available on our school website and is held within the appendices of this information report.
At Broomwood, we do not wait for a formal diagnosis to provide support; instead, we respond dynamically to each child’s profile as it emerges, ensuring that intervention is timely and effective.
. All of our teachers are teachers of SEN and we expect that pupil needs are taken into consideration in all lessons and in aspects of the school day. In some cases, children may need highly adapted or individualised learning opportunities and may access different activities during lessons to support their needs or have an adapted timetable. 
Tier 1: Ordinarily Available Inclusive Provision (OAIP)
"What every child receives, every day, in every classroom."
Tier 1 is the universal foundation of our school. We believe that every teacher is a teacher of SEND, and inclusive practice is woven into the fabric of our daily routines.
Our Tier 1 provision is built upon a research-based framework for an inclusive and trauma-Informed learning environment. This approach moves away from traditional, high-stimulus classrooms toward a "low-arousal" model that prioritises emotional safety, cognitive clarity, and physical regulation for all students.
Objectives: What Tier 1 Achieves
The primary goal of Tier 1 is to proactively remove barriers to learning. By creating a predictable, calm, and supportive atmosphere, we shift the focus from "managing behaviour" to "supporting regulation." This ensures that every child—particularly those with neuro-diverse needs or sensory sensitivities—feels safe enough to engage and learn.
The 4 Core Pillars of Tier 1
· Sensory & Cognitive Load Reduction Minimising visual clutter and noise to help pupils focus on learning rather than processing their environment.
· Predictability as Safety Using clear routines, visual timetables, and structured transitions to reduce anxiety and build trust.
· Relational Regulation (The PACE Approach) Utilising Playfulness, Acceptance, Curiosity, and Empathy to foster secure adult-child connections.
· Scaffolding for Success Providing universal tools, such as word mats or checklists, so every child can access the curriculum independently.

Tier 2: Targeted Adaptations & Interventions
"Additional help within the classroom or school environment."
For pupils requiring support beyond the universal offer, Tier 2 provides a more focused layer of assistance. We implement timely, evidence-based cycles of Assess, Plan, Do, Review to ensure that support is matched to the child’s evolving needs.

Objectives: What Tier 2 Achieves
The goal of Tier 2 is to bridge specific gaps in learning or development. By providing personalised adaptions or targeted interventions, we aim to build a child's independence and emotional literacy, ensuring they can successfully navigate the school day while remaining fully integrated with their peers.
The 5 Core Pillars of Tier 2 Strategy
· Targeted Academic Adaptation Reducing cognitive load through adapted workloads.
· Enhanced Environment & Sensory Tools Supporting regulation through use of sensory aids
· Personalised Routine & Structure Moving beyond universal timetables to individual methods such as Now and Next boards or adapted timetables.
·  Social & Emotional Scaffolding Providing small-group or 1:1 pastoral support and intervention to help children label and manage emotions.
Tier 3: Specialist & Individualised Support
"Highly personalised provision for complex needs."
Tier 3 is our most intensive level of support, designed for pupils who require a bespoke approach beyond standard adaptations. We collaborate closely with external specialists to create a learning environment tailored to the child’s unique profile.
Objectives: What Tier 3 Achieves
The goal is to ensure safety, access, and progress for children with complex needs through high-level adaptions and personalisation. We focus on stabilising emotional regulation and meeting specific developmental milestones guided by clinical expertise.
The 4 Core Pillars of Tier 3 Strategy
· Multi-Agency Collaboration Integrating expert advice from specialist services such as Educational Psychologists and Occupational Therapists into the pupil’s provision
· Individualised Environments Providing individual adaptions to pupils learning environment to minimise sensory overwhelm and maximise focus.
· Bespoke Pathways & 1:1 Support Delivering a highly adapted curriculum often supported by dedicated interventions.
· Personalised Safety Plans Co-Producing Inclusion or Healthcare Plans to ensure a consistent, dignified response to complex medical or behavioural needs.
Below is a list of targeted interventions which are routinely offered to pupils with SEND at Broomwood.
Cognition and learning
· 5-minute box
· Read write Inc tutoring
· Dynamo Maths
· Small Maths interventions

Social, Emotional and Mental Health
· Therapeutic Yoga
· LEGO therapy
· Incredible 5 Point Scale 
· What to do if…. (CBT approaches) 
· Therapeutic Forest School
· Structured break times 
· Emotional Freedom Technique
· Meet and greet morning club
· Zones of Regulation
· Support within 'The Hub' for KS2 pupils with complex SEMH needs which are significantly affecting their ability to access a mainstream classroom full time.

Speech, Language and Communication
Speech, Language, and Communication Intervention: For children with identified Speech, Language, and Communication Needs (SLCN), we provide high-quality, targeted support under the direction of our Speech and Language Therapist and ELKLAN-trained staff.
· Individual speech and language programs under the direction of the speech and language therapist 
· Wellcomm
· NELI
· Therapy sessions delivered by the speech and language therapist
· Access to The Nurture Centre (via EHCP team) for complex communication needs.
· LEGO therapy 

Specialist On-Site Provisions
At Broomwood Primary School, we are proud to offer two internal specialist provisions designed to support children who require a more bespoke environment than a standard mainstream classroom can provide.
The Nurture Centre
The Nurture Centre is a small, specialist class with an adapted curriculum which specifically focused on communication. It is designed for children with complex social communication needs who have an Education, Health and Care Plan (EHCP).
· Focus: Developing functional communication, social interaction, and life skills within a highly structured, low-arousal environment.
· Curriculum: The curriculum is highly individualised, focusing on the specific outcomes outlined in each child's EHCP.
· Admissions: Placements in The Nurture Centre are managed directly by the Trafford EHCP Team in consultation with the school.
· Review: Progress is monitored through the Statutory Annual Review process and termly Learning Plan updates.
Relational Belonging & The Hub
At Broomwood Primary School, pupil health and wellbeing are an absolute priority. We believe that for a child to learn, they must first feel psychologically safe. Our strategy for Relational Belonging ensures that we create a culture where every child feels they have a secure place in our community. We don't just "manage" behaviour; we seek to understand the communication behind it and ensure every child feels they belong.
A cornerstone of this strategy is The Hub. This is a dedicated, trauma-informed environment specifically designed for Key Stage 2 pupils who find the demands of a full-time mainstream classroom overwhelming.
· Trauma-Informed Care: The Hub provides a sanctuary for children experiencing complex SEMH needs including those responding to childhood trauma. By offering a smaller, more predictable setting, we reduce the "threat response" and help children remain in a state where they are regulated and ready to learn.
· Flexible Access: We recognise that some children cannot manage the sensory or social pressures of the classroom all day. The Hub offers a flexible space where outcomes—whether outlined in an EHCP or identified through school assessment—can be met in a way that respects the child’s current emotional capacity.
· Part of a Graduated Approach: It is important to note that access to The Hub is part of our Graduated Approach. Typically, a child will have already received high-quality teaching, classroom adaptations, and targeted SEN support (such as LEGO therapy, social stories, or Zones of Regulation) within their mainstream class before a placement in The Hub is considered. We move to this level of provision only when it becomes clear that "universal" and "targeted" school-based supports are not yet enough to help a child feel successful and safe.
· A Bridge to the Classroom: While The Hub provides a specialised environment, its purpose is to foster a sense of belonging within the wider school. Our goal is to use the safety of this space to build the resilience and regulation skills necessary for pupils to successfully re-integrate or maintain meaningful engagement with their peers in the mainstream setting.
An Adapted & Enhanced Curriculum Children in The Hub access a bespoke curriculum. While we maintain high academic expectations, we "enhance" the timetable with heavy emphasis on Social and Emotional Learning and Communication. This is delivered through specific, evidence-based frameworks:
· Zones of Regulation: We use this to help children identify their "zone" (emotional state). The aim is for pupils to understand their own emotions and triggers, and to build a "toolbox" of personal strategies to manage these effectively.
· ‘Motional’ Activities: These sessions are specifically designed to support social understanding. We focus on building healthy relationships, understanding social cues, and developing empathy and cooperation skills.
· WellComm: To ensure communication is not a barrier to belonging, we use the WellComm toolkit. This allows us to identify specific language needs and provide targeted support to improve a child’s ability to understand others and express themselves clearly.
Termly Reviews We recognise that a child's needs and regulation levels can change over time. Therefore, placements within The Hub are not fixed; they are reviewed every term as part of our Graduated Approach. During this review, the SENCO, Hub staff, and parents will look at the child’s progress toward their specific targets to decide if the current level of support is still appropriate or if a phased re-integration into the mainstream classroom is the next step.

[bookmark: _heading=h.d4jurwle82rj]
How will the school evaluate whether the support in place is helping my child?
Whenever we run an intervention with your child, we will assess them before the intervention begins. This is known as a ‘baseline assessment’. We do this so we can see how much impact the intervention has on your child’s progress.
These assessments may be using more formal reports on of academic levels, phonic or Maths knowledge, language skills, standardised tests, observations of children or attendance.
 Typically, pupils will be offered a block of intervention which runs for around a term, after this we will evaluate the effectiveness of provision for your child by:
· Reviewing their progress towards the targets on their Learning Plans 
· Monitoring academic progress
· Monitoring attendance 
· Completing assessments, including standardised assessments to compare to baseline assessments
· Holding an annual review (if they have an Education, Health and Care (EHC) Plan)
· Speaking with pupils
· Observing pupils
[bookmark: _heading=h.kjoab5npiy4j]How will the school resources be secured for my child?
At Broomwood we are dedicated to using our best endeavours to meet the needs of our pupils. Each year an amount of funding, and additional staff are allocated to supporting SEN provision for pupils. 
This funding may be used to  
· Buy specialist equipment or facilities
· Fund additional teaching assistant hours
· Pay for training for our staff
·  External specialist expertise for example additional speech and language therapist, educational psychologist, specialist teacher and pastoral worker. 
The school will cover up to £6,000 of any necessary costs. If funding is needed beyond this, we will seek it from our local authority. If that’s the case, we will consult with external agencies to get recommendations on what will best help your child access their learning.
[bookmark: _heading=h.pcjhexs71p8p]How will the school make sure my child is included in activities alongside pupils who don’t have SEND?
All of our extra-curricular activities and school visits are available to all our pupils, including our before-and after-school clubs. Pupils with SEND are encouraged to participate fully in all aspects of school life including school trips, residential trips, sports day, school plays and special workshops. No pupil is ever excluded from taking part in these activities because of their SEN or disability. We will make reasonable adjustments to make sure that they can be included. For pupils with more complex SEND, parents, carers and other agencies may be invited into school for a meeting before events to discuss how their specific needs can be catered for during such activities and we may need to complete an additional plan or risk assessment before the activity. More information can be found in the schools Accessibility Plan and Equality Policy which can be found on the school website. 
How does the school make sure the admissions process is fair for pupils with SEN or a disability?
All students who are able to benefit from mainstream education and choose Broomwood Primary School are be enabled to do so. 
Admission arrangements for children with SEND (Special Educational Needs and Disability) who do not have an EHCP are the same for all pupils and are in line with Trafford Primary Schools Admissions Policies.
If you are a parent or carer of a pupil with SEND, or if you have concerns about your child’s development, please contact school as soon as your place has been confirmed so we can start to plan for their arrival. Some parents and carers may be invited into school for a meeting with the school SENCO prior to their start to gather more information and discuss whether we will need to make special arrangements.
If your child has an EHCP (Education, Health and Care Plan) the admissions process is slightly different and will be managed by the Trafford EHCP Team. The school SENCO and other senior leaders will work with the EHCP team to manage admissions of pupils who have an EHCP; pupils with an EHCP will be admitted to Broomwood once our school is named on their EHCP. 
Specialist placement within The Nurture Centre is determined by the Local Authority EHCP team, rather than the standard school admissions process.
How does the school support pupils with disabilities?
[bookmark: _Hlk220082477][bookmark: _Hlk219735018]The school welcomes and values disabled people taking an active part of school life. Not all pupils with disabilities will necessarily have SEN. Many pupils with disabilities learn alongside their peers with little need for additional resources beyond the aids they use as part of their daily life, such as a wheelchair, a hearing aid or equipment to aid vision. 
We recognise that the accessibility needs of pupils are individual and must be catered for as such- we respond to and support children with disabilities as soon as possible, with the help of outside agencies as appropriate.
Teachers ensure that when planning, that pupils are enabled to participate as fully and effectively as possible within school. Broomwood Primary School is keen to make sure that we do not make it difficult for disabled children, young people and adults to be involved in every part of school life. We have a legal duty to comply with the Equalities Act 2010 and not to discriminate against disabled people. 

We consider how the physical environment is accessible for example;
· We have wide corridors and door frames allowing access for wheelchairs and walking frame.
· Graduated access to outside doors in the Key Stage 1 corridor
· A lift for access to outside from the EYFS
· Two disabled toilets
· A sensory room
· Designated sensory/ quiet spaces  
· Regulation areas in every classroom

All of our classrooms are monitored regularly to ensure that the adaptions outlined in Graduated Approach to Inclusion in the Classroom document is in place in all classrooms.
Further information about our longer-term plan are within the school’s accessibility plan can be found on the school’s website. This is the longer-term plan which aims to;
· Increase the extent to which disabled pupils can participate in the curriculum
·   Improve the physical environment to enable disabled pupils to take better advantage of the education, benefits, facilities and services you provide
· Improve the availability of accessible information to disabled pupils  
How will the school support my child’s mental health and emotional and social development?
At Broomwood Primary School, pupil health and wellbeing are an absolute priority. In order for pupils to learn best they must first feel psychologically safe.
Mental health and well-being are considered throughout our ethos and curriculum and children are offered lessons and experiences which supports their well-being. 
Relational Belonging – This is the approach through which we create a positive culture within school where children are taught what appropriate behaviour looks like, how behaviour is linked to emotions and how we as individuals (both adults and children) can deal with these emotions. Our core values of Welcoming, Nurturing, Respect, Commitment and Togetherness are at the heart of everything we do.
Environment – Our classrooms are set up to promote calmness, predictability and safety. Calm, neutral colours are used for displays and where possible classrooms keep ‘fuss’ to a minimum so as not to overwhelm the children. To support emotional regulation, within each classroom there is;
· A Regulation Station
· Visuals to support pupils to communicate what Zone they are experiencing 
· A worry monster or a worry box
· Access to water
Teaching Approach – We use a multi-sensory approach to our teaching where collaborative/ exploratory learning is encouraged, this is to allow all children to access learning and feel success. 
Personal Development – Within the school year we provide additional personal development experiences for the children. The purpose is to broaden their experiences and give them opportunities to experience success in different ways. This includes things such as trips and visits as well as outdoor learning, yoga, playing a musical instrument and musical theatre.
We seek to identify emerging issues quickly and assess the wellbeing of all children using the Leuven Scales and aim to respond in the most appropriate manner through our graduated approach. We understand that having a Special educational need or disability can make children more susceptible to having difficulties with emotional wellbeing.
Intervention - We recognise that, as within other aspects of learning, some pupils may need additional support with their mental health and wellbeing. Some children may be receiving SEN support due to their Social, Emotional or Mental Health Needs.   We aim to identify these at the earliest opportunity by assessing children on a termly basis using the Leuven Scales and taking the time to understand a family’s story. Pupils are supported within school by specially trained staff who offer targeted, evidence-based interventions and, if needed, referred to more specialist services.
More information about what pupils’ access to support their wellbeing at each Primary phase can be found in the mental health and wellbeing section of the school website. 
What support will be available for my child as they transition between classes or settings, or in preparing for adulthood?
Between Years (Early Years and Primary)
In the Early Years, all families are offered home visits or "play and stay" sessions. As children move through the school, they are offered playtimes in their new setting and welcome sessions with their new teacher. All pupils receive a transition booklet including photos of their new room and teacher to take home over the summer break.
High School Transition
Good links are maintained with Year 7 co-ordinators and SENCOs of our linked high schools. If a child has an EHCP, a transition review will be held with parents, carers, and the pupil’s new school.
Targeted Transition Support: Some children with SEN require more intensive support to prepare for the move to high school. We provide specific, targeted interventions for these pupils to build functional independence. This includes:
· Planning and Practice: Explicitly practicing how to get to school and planning travel routes.
· Organisation Skills: Learning how to get organised independently and practicing with secondary school timetables.
· Emotional Readiness: Exploring worries and things pupils are excited about in a small-group setting.
[bookmark: _heading=h.4g19slbb0451]Preparing for Adulthood
While we are a primary setting, we recognise that the foundations for a successful adult life begin here. We support Preparation for Adulthood through:
· Independence in Learning: We use "Lightbulb Books" and "Now and Next" boards to move children away from adult dependency, teaching them to navigate their own school day and identify the resources they need to succeed.
· Self-Care & Life Skills: Through Therapeutic Forest School and Therapeutic Yoga, we teach pupils how to manage stress, look after their physical wellbeing, and build resilience—skills they will carry into their teenage years and beyond.
· [bookmark: _GoBack]Social Participation: We encourage active citizenship by ensuring pupils with SEND are represented on the School Council and participate in Musical Theatre and Team Sports, building the social confidence required for independent living.
· Emotional Self-Regulation: We utilise the Zones of Regulation to provide pupils with a functional toolkit for identifying their emotions and selecting healthy coping strategies. By learning to transition from states of frustration or anxiety back to a "Green Zone" of readiness, we aim to support children to develop the self-awareness and emotional maturity necessary to navigate the complexities of adult life and the workplace.
What support is in place for looked-after and previously looked-after children with SEN?
Allison McCarthy is the designated teacher for looked-after children and previously looked-after children Broomwood.  Allison McCarthy works with Jessica Cunliffe, our SENCO, to make sure that all teachers understand how a looked-after or previously looked-after pupil’s circumstances and their SEN might interact, and what the implications are for teaching and learning.
Children who are looked-after or previously looked-after will be supported much in the same way as any other child who has SEND. However, looked-after pupils will also have a personal education plan (PEP). We will make sure that the PEP and any SEN support plans or EHC plans are consistent and complement one another. 
What should I do if I have a complaint about my child’s SEN support?
[bookmark: _Hlk219735071]Complaints about SEN provision in our school should be made to the SENCO (Jessica Cunliffe) or Headteacher (Louise Owen) in the first instance. If the issue is not resolved, you will then be referred to the school’s complaints policy. 
The parents of pupils with disabilities have the right to make disability discrimination claims to the first-tier SEND tribunal if they believe that our school has discriminated against their children. They can make a claim about alleged discrimination regarding:
· Exclusions
· Provision of education and associated services
· Making reasonable adjustments, including the provision of auxiliary aids and services 
If you are not satisfied with the school’s response, you can escalate the complaint. In some circumstances, this right also applies to the pupil themselves.
To see a full explanation of suitable avenues for complaint, see pages 246 and 247 of the SEN Code of Practice. 
If you feel that our school discriminated against your child because of their SEND, you have the right to make a discrimination claim to the first-tier SEND tribunal. To find out how to make such a claim, you should visit: https://www.gov.uk/complain-about-school/disability-discrimination
You can make a claim about alleged discrimination regarding:
·    Admission
·   Exclusion
·   Provision of education and associated services
·   Making reasonable adjustments, including the provision of auxiliary aids and services
Before going to a SEND tribunal, you can go through processes called disagreement resolution or mediation, where you try to resolve your disagreement before it reaches the tribunal.
What support is available for me and my family?
If you have questions about SEND, or are struggling to cope, please get in touch to let us know. We want to support you, your child and your family. We have links with Trafford Teams Together who are a service who can sign post and refer to more specialist services who may be able to support your family.
To see what support is available to you locally, have a look at Trafford’s Local Offer. Trafford publishes information about the local offer on their website: 
https://www.trafforddirectory.co.uk/kb5/trafford/fsd/localoffer.page?newlocalofferchannel=0
Trafford SENDIASS
Trafford SENDIASS provide free, confidential, impartial advice and support to parent carers, children and young people aged 0 - 25 in relation to Special Educational Needs and Disability (SEND) who live in Trafford.
Trafford SENDIASS offer information, advice and support on:
· The law around SEND
· Health and social care in relation to special educational needs provision
· Personal budgets
· Education health care plans (EHCP)
· Information on the Local Offer (Services and provision available for those with SEND)
· Transition post 16 - Preparing for adulthood
· Resolving any disagreements
https://sendiass.trafford.gov.uk/Home.aspx
IPSEA 
Independent Parental Special Education Advice (known as IPSEA) is a registered charity offering free and independent legally based information, advice and support to help get the right education for children and young people with all kinds of special educational needs and disabilities (SEND). Information can be found on https://www.ipsea.org.uk/ 
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Glossary
  Access arrangements – special arrangements to allow pupils with SEND to access assessments or exams
  Annual review – an annual meeting to review the provision in a pupil’s EHC plan
  Area of need – the 4 areas of need describe different types of needs a pupil with SEND can have. The 4 areas are communication and interaction; cognition and learning; physical and/or sensory; and social, emotional and mental health needs.
  CAMHS – child and adolescent mental health services
  Differentiation – when teachers adapt how they teach in response to a pupil’s needs
  EHC needs assessment – the needs assessment is the first step on the way to securing an EHC plan. The local authority will do an assessment to decide whether a child needs an EHC plan.
  EHC plan – an Education, Health and Care Plan is a legally-binding document that sets out a child’s needs and the provision that will be put in place to meet their needs.
  First-tier tribunal/SEND tribunal – a court where you can appeal against the local authority’s decisions about EHC needs assessments or plans and against discrimination by a school or local authority due to SEND
  Graduated approach – an approach to providing SEN support in which the school provides support in successive cycles of assessing the pupil’s needs, planning the provision, implementing the plan, and reviewing the impact of the action on the pupil
  Intervention – a short-term, targeted approach to teaching a pupil with a specific outcome in mind 
  Local offer – information provided by the local authority which explains what services and support are on offer for pupils with SEN in the local area
  Outcome – target for improvement for pupils with SEND. These targets don't necessarily have to be related to academic attainment 
  Reasonable adjustments – changes that the school must make to remove or reduce any disadvantages caused by a child’s disability  
  SENCO – the special educational needs co-ordinator
  SEN – special educational needs
  SEND – special educational needs and disabilities
  SEND Code of Practice – the statutory guidance that schools must follow to support children with SEND
 SEN information report – a report that schools must publish on their website, that explains how the school supports pupils with SEN
  SEN support – special educational provision which meets the needs of pupils with SEN
  Transition – when a pupil moves between years, phases, schools or institutions or life stages
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Appendix 1 
Broomwood Primary School
  Graduated Approach to Inclusion in the Classroom
        Our graduated approach is based on five principles
Connection before correction, Growth over compliance, Calm is contagious
Shared responsibility, Relational Repair
	Tier 1
“What every child receives every day in every classroom”
At this level, inclusive practice is embedded into the daily classroom environment and teaching practice. All pupils benefit from predictable routines, low-arousal environments, clear expectations, and emotionally attuned adults.

	Environment & Sensory Regulation 

Neutral décor with reduced visual and sensory clutter (non- negotiables)

· All classroom displays will use brown paper or hessian to keep things neutral
· The area around the whiteboard will be kept clear apart from displaying the visual timetable and sensory circuit overview
· Access to natural light- Ensure that not all windows are covered up
· Children have access to water readily
· Clear area defined as a RESET area in the classroom
· Consider carefully where children are sat- which children are bothered by being too close to a window etc.…
· Whole-class sensory circuits built into the day- This is completed consistently
· Everything clearly labelled in the classroom with pictures so all children can access
· Silhouettes on furniture- EYFS
· Avoid black on white
· Colour monsters displayed within EYFS so that children can label emotions regularly/zones of regulation displayed in every classroom
· Children in EYFS have their own carpet square so that they have their own space with nobody too close. 
· Sensory rooms and spaces within Pre-school and Nursery, Sunshine room is used by Reception as a space that children can use to help support them in regulation. 


	Predictability & Structure (non-negotiables)

· Visual timetables and now/next boards in every classroom.
· Clear daily routines written and referred to regularly.
· Consistent transition signals (e.g., 1-2-3 signal, clap routine).
· One-page profiles accessible to all adults for each child.


	Teacher Interaction & Relationships (non-negotiables)

· Calm tone, emotionally regulated staff.
· Emotionally Available Adults (meet and greet, check-ins).
· Use of the PACE approach in everyday interactions.
· Staff model respectful, consistent behaviour.

	Teaching & Learning (non-negotiables)

· Clear success criteria for each lesson and chunked instructions
· Tasks broken down into small steps and mini plenaries throughout a lesson to clarify understanding
· Working walls for literacy and numeracy with current learning on for reference
· Displays with key vocabulary linked to literacy and current topics
· Manipulatives and scaffolding materials readily available in the classroom and for key individuals. Use of lightbulb books or pathways books to provide scaffolding and support. Knowledge organisers for topic.
· Flexibility in seating and tools for focus (e.g., wobble cushions, dividers).
· Evidencing learning in different ways- use of QR codes, active learning etc…
· Consistent use of formative assessment to adapt teaching
· Multi-sensory approach for teaching in the early years – children can explore what they are being taught. 
· Environment clear with expectations in EYFS – tools provided for an adaptive approach and adults used to model when necessary. 
· Previous learning tools as well as new learning tools available to ensure that children have exposure and get the opportunity to “over-learn” within EYFS. 
· Early years staff model and scaffold within the environment to ensure children know the expectations and understand the outcome. 


	Literacy
	Reading
	Maths
	Other

	Modelled writing examples
Spellings awards up
Access to RWI for KS2 on tables- up for KS1 and EYFS
Word banks
Phonics mats
Storyboards
	Dedicated space for reading
Reading books organised- authors, themes etc.
Accelerated reader display
Recommendations of authors
overlays
	Concrete, pictorial and abstract representations
Key vocabulary on working wall
Maths packs for individuals but other resources for all
Scaffolding in books on tables
	Celebration of religions/cultures on the door
Name and picture of staff member
E-safety display up
Health information up

	EYFS

· Focus child display with children of the week indicated – this is a working wall which will be edited as observations are collected. 
· Questions and activities are a variety of adult let, child led, adult initiated and independent.  These will be adapted for the children and where they are in their development. 
· Focus week reflection sheets completed after each cycle of observations. Next steps will be planned in for the children and clear within the planning. Gap analysis used to hit next steps for children.  
· Areas within the classroom set up and labelled. Areas resourced offering a variety of options for the children to explore to build on their current learning. Displays around the classroom used to support this learning and to display outcomes. 
· Outdoor provision planned for a tailored with open ended and specific learning opportunities for the children. Quiet spaces available for the children to access as well as a multi-sensory approach. 
· Prompts to support current and on-going learning objectives displayed but still scaled back so that this is not overwhelming for the children. Visuals and words used to support the understanding of concepts being taught. 




	Behaviour support and wellbeing (non-negotiables)
· Class charter up with signatures 
· Values board so that references to behaviour can be linked- This includes the zone positive board and time in and time out bubbles
· Core values up and referred to regularly
· Children have a good understanding of adults they can speak to- helping hands- safeguarding poster up
· Reset and repair used instead of sanctions-Teachers to work through issues initially- Have you provided everything possible first (given rest time, explored what the issue is) Try to use emotion coaching techniques where possible to validate how the child is feeling- I can see that… and explore the reasons behind it.
· Teachers direct children to the reset area to support emotional regulation
· Teachers follow the relational belonging policy
· Focus on praise and recognition in line with the school core values
· Worry monster 
· Support children in EYFS to label these emotions whether they are positive or negative. Acknowledge the behaviours and link these to the emotions of the child or others. 

	Tier 2- Targeted Strategies
“Additional help within the classroom or school environment”
Children identified as requiring additional support access structured, targeted interventions or adaptations, while still learning in the class setting.

	Identification
· Observations of emerging SEMH, sensory, or cognitive needs.
· Data from pupil progress meetings.
· Concerns raised by staff, family, or pupils themselves.

	Enhanced Environment & Tools
· Individual sensory breaks using the sensory circuit cards.
· Personalised sensory tools (fidget items, wobble seats, ear defenders).
· Quiet spaces within the environment for additional teaching – social stories, Wellcomm etc. 

	Routine & Structure Support

· Now/Next boards and individual visual timetables adapted for individual needs.
· Timers and transition plans in place.
· Adult mentoring/check-ins during transitions or key stress points.
· Communication books with parents to support with understanding what the child has been through before/leaving school. 
· Objects of reference used to support the child during transitions before the use of visuals is used – yoga mat to symbolise it is time for yoga, lunch box to show that it is lunchtime etc. 

	Teaching & Academic Adaptation

· Differentiated learning outcomes.
· Reduced workload or adapted tasks to aid regulation.
· Scaffolded peer/group work with adult modelling.
· Planning shows how one-page profile strategies are incorporated (e.g. types of questions to be asked) 
· Reading rulers
· Pastel books for key children
· Dyslexia packs available 
· Allow processing time (e.g., 10-second rule).
· Adapt types of questions (Blanks 1,2, 3 or 4) 
· Questioning specific to the needs of the child 
· Interventions regular – Wellcomm embedded within daily routine 

	Emotional & Social Support

· Targeted groups for social/emotional skills.
· Pastoral support- ELSA, LEGO therapy, yoga, Counselling etc…
· Inclusion plans with overarching targets and individualised support
· Staff implement brief interventions (e.g., Zones of Regulation, drawing and talking).
· Key adult check-ins (e.g., before and after lunch or play).
· ‘Soft landings’ for key children
· ELSA support
· Social stories used to support children within the EYFS 
· Colour monsters referred to when labelling emotions. 
· Role-play used by adults in EYFS to help the children to see and understand different emotions and scenarios. 


	Monitoring 
· Impact of interventions reviewed every 6–8 weeks.
· Regular updates to one-page profiles with SMART targets.
· Parent/carer involvement in planning and review.
· Wellcomm assessments carried out every term in EYFS to track progress 

	Tier 3: Specialist Support (For a Few Pupils)
“Highly personalised and sustained support, often with external input”

This level is for pupils with significant and persistent needs that cannot be met with in-class adaptations alone. These pupils may have an EHCP or be undergoing assessment.

	Specialist Environment Adjustments

· 1:1 sensory circuits and regulation sessions (e.g., outdoor circuits).
· Quiet workspaces with minimal distractions.
· Additional adult support for transitions and sensory regulation.
· Safe spaces identified for the child within school

	Individual Communication Tools

· Use of PECS, Makaton, objects of reference, or communication lanyards.
· Bespoke communication strategies shared with all staff.

	Curriculum Access

· Highly differentiated curriculum with flexible pacing.
· Alternative timetables or reduced hours, if appropriate.
· Scaffolded long-term plans with clear sequencing.
· Consideration for the KS2 hub if key criteria is met
· Consideration for some alterations to the curriculum that suits the pupil more effectively- e.g., therapeutic forest school, cooking etc.


	Multi-agency Input

· Involvement from EP, SALT, OT, CAMHS, etc.
· Regular TAC (Team Around the Child) meetings.
· Individual Risk Reduction Plans or Pastoral Support Plans in place.
· Referrals for family support- through Trafford Teams Together 
· Input from SENAs for children within the early years 
· Health visitor and school nurse check-ins with school and home 

	Relational & Emotional Support

· Assigned Key Adult with protected time.
· Trauma-informed approaches embedded.
· Systematic use of PACE and Emotion Coaching.

	Monitoring:

· Termly EHCP reviews and/or bespoke support plans.
· Weekly team review for the highest need pupils.
· Pupil voice and family input are central to review process.
· De-briefs after specific incidents to improve practice
· Supervision of staff to improve practice
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