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1. Introduction 

The Children and Families Act 2014 outlines the support and services children and young
people with special educational needs and disabilities should receive. The purpose of this document is to describe the provision we make for students identified as having Special Educational Needs or disabilities (SEND) and the principles by which we make that provision. For consistency and clarity, the term SEND is used throughout this document.
Inclusion means that all students who are able to benefit from mainstream education and choose Broomwood Primary School should be enabled to do so. All students, regardless of circumstance, will have access to the entire breadth of curriculum and teaching which is appropriate to their needs and abilities. 
For pupils with SEND, this may mean receiving support and intervention both internally and externally, appropriate to their needs, whether short or long-term. This support may be in class, to assist them in gaining full access to the curriculum, or by withdrawal for periods of time to receive targeted support in order to address specific challenges to learning.

2. Aims and objectives 
The overarching aim of this policy is to ensure that all pupils with Special Educational Needs and Disabilities experience success; that they achieve well and develop as individuals and members of the community. 
This policy will contribute to achieving this aim by ensuring that provision for our students with SEND is a matter for the whole school and is a part of a continuous cycle of assessment and review.
In order to do this, our SEND policy and information report also aims to:
· [bookmark: _heading=h.uxikuotwdsgo]Make sure our school fully implements national legislation and guidance regarding pupils with SEND 
· [bookmark: _heading=h.tj5j7v3hanp4]Set out how our school will: 
· Support and make provision for pupils with special educational needs and disabilities 
· [bookmark: _heading=h.vblvi98txxtz]Provide pupils with SEND access to all aspects of school life so they can engage in the activities of the school alongside pupils who do not have SEND
· Help pupils with SEND fulfil their aspirations and achieve their best
· Help pupils with SEND become confident individuals living fulfilling lives
· [bookmark: _heading=h.ntb3e29wyesh]Communicate with pupils with SEND and their parents or carers and involve them in discussions and decisions about support and provision for the pupil
· Explain the roles and responsibilities of everyone involved in providing for pupils with SEND
· [bookmark: _heading=h.lix3aidpw475]Communicate with, and involve, pupils with SEND and their parents or carers in discussions and decisions about support and provision for the pupil
· Make sure the SEND policy is understood and implemented consistently by all staff
· Set out how our school will support and make provision for pupils with special educational needs (SEN)
· Explain the roles and responsibilities of everyone involved in providing for pupils with SEND

Through the application of this policy we wish to;

· Think positively- the whole school community (pupils, parents, carers and staff) believing that all pupils, including those with SEND are capable, can achieve and be successful.
· Reduce barriers - taking practical steps to adapt to pupil needs so our school environment, facilities, curriculum and practices reduce barriers and are accessible to all. 
· Work in partnership- giving children the opportunity to voice their wishes and drawing upon knowledge and expertise of parents and carers in relation to their child. Knowing when to refer to other professionals for support in a timely way. 
· Assess accurately - tracking progress of pupils with SEND regularly and adjust provision in the light of on-going monitoring. 
· Be creative - to think outside the box in coming up with solutions to meet the needs of pupils with SEND.
· Be adaptive- to individual needs of all children. 
· Be effective- in targeting additional support using a judicious blend of in-class support and withdrawal or intervention classes.
· Be reflective - Monitoring and evaluating the effectiveness of our provision for pupils with SEND to ensure that we are providing equality of educational opportunity and value for money.

3. [bookmark: _heading=h.hygsbiigrkc1]Vision and Values 
At Broomwood Primary, our vision is to foster a truly inclusive community where every child—regardless of their starting point—experiences a sense of success and belonging. We believe that Special Educational Needs or Disabilities (SEND) should never be a limit to ambition. Our mission is to empower every pupil with the confidence, skills, and resilience required to thrive in an ever-changing world.
We bring this vision to life through our five core values:
· Welcoming: We create sensory-friendly, neuro-inclusive environments where all pupils feel at home.
· Nurturing: We provide "secure bases" that prioritise emotional safety and wellbeing.
· Commitment: We are relentless in identifying and removing barriers to progress by adapting to individual needs at the earliest opportunity.
· Respect: We place the highest value on the child’s voice and the strength of parental partnerships.
· Togetherness: We operate as one unified school family, supporting each other every step of the way.

Our Graduated Approach to Support
At Broomwood, we are committed to identifying and meeting needs through a tiered, needs-led model to ensure that every child receives the right support at the right time. To maintain the highest standards, we have developed our "Graduated Approach to Inclusion in the Classroom" document, which is rooted in current educational research and closely aligned with the Greater Manchester Ordinarily Available Inclusive Provision (OAIP) standards. A copy of this document is available on our school website and is held within the appendices of this policy.
At Broomwood, we do not wait for a formal diagnosis to provide support; instead, we respond dynamically to each child’s profile as it emerges, ensuring that intervention is timely and effective.
We aim to provide a curriculum that is accessible to all and allow children to have a wide variety of experiences. We expect that consideration of SEND crosses all curriculum areas and all aspects of learning and school life. We believe that it is best for pupils to learn in their classrooms, alongside their peers, with their class teachers. All of our teachers are teachers of SEN and we expect that pupil needs are taken into consideration in all lessons and in aspects of the school day. In some cases, children may need highly adapted or individualised learning opportunities and may access adapted learning outcomes during lessons to support their needs. 
Tier 1: Ordinarily Available Inclusive Provision (OAIP)
"What every child receives, every day, in every classroom."
Tier 1 is the universal foundation of our school. We believe inclusive practice should be woven into the fabric of our daily routines.
Our Tier 1 provision is built upon a research-based framework for an inclusive and trauma-informed learning environment. This approach moves away from traditional, high-stimulus classrooms toward a "low-arousal" model that prioritises emotional safety, cognitive clarity, and physical regulation for all students.
Objectives: What Tier 1 Achieves
The primary goal of Tier 1 is to proactively remove barriers to learning. By creating a predictable, calm, and supportive atmosphere, we shift the focus from "managing behaviour" to "supporting regulation." This ensures that every child—particularly those with neuro-diverse needs or sensory sensitivities—feels safe enough to engage and learn.
The 4 Core Pillars of Tier 1
· Sensory & Cognitive Load Reduction Minimising visual clutter and noise to help pupils focus on learning rather than processing their environment.
· Predictability as Safety Using clear routines, visual timetables, and structured transitions to reduce anxiety and build trust.
· Relational Regulation (The PACE Approach) Utilising Playfulness, Acceptance, Curiosity, and Empathy to foster secure adult-child connections.
· Scaffolding for Success Providing universal tools, such as word mats or checklists, so every child can access the curriculum independently.

Tier 2: Targeted Adaptations & Interventions
"Additional help within the classroom or school environment."
For pupils requiring support beyond the universal offer, Tier 2 provides a more focused layer of assistance. We implement timely, evidence-based cycles of Assess, Plan, Do, Review to ensure that support is matched to the child’s evolving needs.
Objectives: What Tier 2 Achieves
The goal of Tier 2 is to bridge specific gaps in learning or development. By providing personalised adaptions or targeted interventions, we aim to build a child's independence and emotional literacy, ensuring they can successfully navigate the school day while remaining fully integrated with their peers.
The 5 Core Pillars of Tier 2 Strategy
· Targeted Academic Adaptation Reducing cognitive load through adapted workloads.
· Enhanced Environment & Sensory Tools Supporting regulation through use of sensory aids
· Personalised Routine & Structure Moving beyond universal timetables to individual methods such as Now and Next boards or adapted timetables.
·  Social & Emotional Scaffolding Providing small-group or 1:1 pastoral support and intervention.to help children label and manage complex emotions.
Tier 3: Specialist & Individualised Support
"Highly personalised provision for complex needs."
Tier 3 is our most intensive level of support, designed for pupils who require a bespoke approach beyond standard adaptations. We collaborate closely with external specialists to create a learning environment tailored to the child’s unique profile.
Objectives: What Tier 3 Achieves
The goal is to ensure safety, access, and progress for children with complex needs through high-level personalisation. We focus on stabilising emotional regulation and meeting specific developmental milestones guided by clinical expertise.
The 4 Core Pillars of Tier 3 Strategy
· Multi-Agency Collaboration Integrating expert advice from specialist services such as Educational Psychologists, Speech and Language Therapists and Occupational Therapists into the pupil’s provision
· Individualised Environments Providing individual adaptions to pupils learning environment to minimise sensory overwhelm and maximise focus.
· Bespoke Pathways & 1:1 Support Delivering a highly adapted curriculum often supported by dedicated interventions.
· Personalised Safety Plans Co-Producing Inclusion or Healthcare Plans to ensure a consistent, dignified response to complex medical or behavioural needs.
4. Legislation and guidance 
[bookmark: _heading=h.8xv4y969ifwx]This is based on the statutory guidance Special Educational Needs and Disability (SEND) Code of Practice, Keeping Children Safe in Education and working together to improve school attendance.
This policy is also based on the following legislation:
· Part 3 of the Children and Families Act 2014, which sets out schools’ responsibilities for pupils with SEND
· The Special Educational Needs and Disability Regulations 2014, which set out local authorities’ and schools’ responsibilities for education, health and care (EHC) plans, SEN co-ordinators (SENCOs) and the special educational needs (SEN) information report 
· The Equality Act 2010 (section 20), which sets out the school’s duties to make reasonable adjustments for pupils with disabilities 
· The Public Sector Equality Duty (section 149 of the Equality Act 2010), which set out the school’s responsibilities to eliminate discrimination, harassment and victimisation; and advance equality of opportunity and foster good relations between people who share a protected characteristic (which includes having a disability) and those who don’t share it
· [bookmark: _heading=h.wkvw3qsvhosc]The governance guide for maintained schools which sets out governors’ responsibilities for pupils with SEND
· [bookmark: _heading=h.ml146tqqk5zl]The School Admissions Code, which sets out the school’s obligation to admit all pupils whose education, health and care (EHC) plan names the school, and its duty not to disadvantage unfairly children with a disability or with special educational needs


[bookmark: _heading=h.q8dvm3evgl0c]
[bookmark: _heading=h.qjk01aoesya5]5. Inclusion and equal opportunities
At our school we strive to create an inclusive teaching environment that offers all pupils, no matter their needs and abilities, a broad, balanced and challenging curriculum. We are committed to offering all pupils the chance to thrive and fulfil their aspirations. 
We will achieve this by making reasonable adjustments to teaching, the curriculum and the school environment to make sure that pupils with SEND are included in all aspects of school life.

6. Definitions 
6.1 Special educational needs 
A pupil has SEN if they have a learning difficulty or disability that requires special educational provision to be made for them. 
They have a learning difficulty or disability if they have: 
· A significantly greater difficulty in learning than most others of the same age, or 
· A disability which prevents or hinders them from making use of facilities of a kind generally provided for others of the same age in mainstream schools 
Special educational provision is educational or training provision that is additional to, or different from, that made generally for other children or young people of the same age by mainstream schools.
6.2 Disability
Pupils are considered to have a disability if they have a physical or mental impairment that has a substantial and long-term adverse effect on their ability to do normal daily activities.
[bookmark: _heading=h.vpmm6gya24fw]The school will make reasonable adjustments for pupils with disabilities, so that they are not at a substantial disadvantage compared with their peers.
6.3 The 4 areas of need
[bookmark: _heading=h.em3h4gfxw4y5]The needs of pupils with SEND are grouped into 4 broad areas. Pupils can have needs that cut across more than 1 area, and their needs may change over time. 
Adaptions and interventions will be selected that are appropriate for the pupil’s particular area(s) of need, at the relevant time.
	AREA OF NEED

	

	Communication and interaction
	Pupils with needs in this area have difficulty communicating with others. They may have difficulty understanding what is being said to them, have trouble expressing themselves, or not understand or use the social rules of communication.
Pupils who are on the autism spectrum often have needs that fall in this category.

	Cognition and learning 
	Pupils with learning difficulties usually learn at a slower pace than their peers. 
A wide range of needs are grouped in this area, including:
· Specific learning difficulties, which impact 1 or more specific aspects of learning, such as: dyslexia, dyscalculia and dyspraxia
· Moderate learning difficulties
· Severe learning difficulties
· Profound and multiple learning difficulties, which is where pupils are likely to have severe and complex learning difficulties as well as a physical disability or sensory impairment

	Social, emotional and mental health 
	These needs may reflect a wide range of underlying difficulties or disorders. Pupils may have:
· Mental health difficulties such as anxiety, depression or an eating disorder
· Attention deficit disorder, attention deficit hyperactive disorder or attachment disorder
· Suffered adverse childhood experiences
These needs can manifest in many ways, for example as challenging, disruptive or disturbing behaviour, or by the pupil becoming withdrawn or isolated.

	Sensory and/or physical 
	Pupils with these needs have a disability that hinders them from accessing the educational facilities generally provided.
Pupils may have:
· A sensory impairment such as vision impairment, hearing impairment or multi-sensory impairment
· A physical impairment
These pupils may need ongoing additional support and equipment to access all the opportunities available to their peers.


[bookmark: _heading=h.30j0zll]7. Roles and responsibilities
Inclusion is a whole school issue; we firmly agree with the statement that ‘every teacher is a teacher of SEN’.  Every student is entitled to have their particular needs recognised and addressed. It is the responsibility of every member of staff to identify and meet the needs of our students; in this they can draw on the resources of the whole school. 

7.1 The SENCO
The SENCO at our school is Jessica Cunliffe. Her contact details are;
Email – broomwood.senco@broomwoodprimary.school.co.uk
Tel – 0161 912 5609 
It is the SENCO’s responsibility to:
· Inform any parents that their child may have SEN and then liaise with them about the pupil’s needs and any provision made
· Work with the headteacher and SEN governor to determine the strategic development of the SEND policy and provision in the school
· Have day-to-day responsibility for the operation of this SEND policy and the co-ordination of specific provision made to support individual pupils with SEN, including those who have EHC plans
· Provide professional guidance to colleagues and liaise and work with staff, parents, and other agencies to make sure that pupils with SEN receive appropriate support and high-quality teaching
· Advise on the graduated approach to providing SEN support and adapted teaching methods appropriate for individual pupils
· Advise on the deployment of the school’s delegated budget and other resources to meet pupils’ needs effectively
· Be a point of contact for external agencies, especially the local authority (LA) and its support services, and work with external agencies to make sure that appropriate provision is provided
· Liaise with potential next providers of education to make sure that the pupil and their parents/carers are informed about options and that a smooth transition is planned
· When a pupil moves to a different school or institution: Make sure that all relevant information about a pupil’s SEN and the provision for them are sent to the appropriate authority, school or institution in a timely manner
· Work with the headteacher and school governors to make sure the school meets its responsibilities under the Equality Act 2010 with regard to reasonable adjustments and access arrangements
· Make sure the school keeps its records of all pupils with SEND up to date and accurate
· With the headteacher, monitor to identify any staff who have specific training needs regarding SEN, and incorporate this into the school’s plan for continuous professional development
· With the headteacher, regularly review and evaluate the breadth and impact of the SEND support the school offers or can access, and co-operate with the LA in reviewing the provision that is available locally and in developing the local offer
· Prepare and review information for inclusion in the school’s SEN information report and any updates to this policy
· With the headteacher and teaching staff, identify any patterns in the school’s identification of SEN, both within the school and in comparison, with national data, and use these to reflect on and reinforce the quality of teaching
· Maintain and review Education, Health and Care Plans
· Monitor the academic progress of all SEND students
· Ensuring that access arrangements are in place, when required, for external examinations- SATs
· Oversee and monitor One Page Profiles and Learning Plans, held on the Google Drive
· Monitor SEN provisions.
· Liaise with parents of pupils with SEND through Parents’ Evenings and SEND review meetings
· Advise the LA when a pupil needs an EHC needs assessment, or when an EHC plan needs an early review
7.2 The SEN governor
The governing board is responsible for making sure the following duties are carried out, though the duties can be delegated to a committee or an individual (typically the school SENCO):
· Co-operate with the LA in reviewing the provision that is available locally and developing the local offer 
· [bookmark: _heading=h.7fwvugq566k8]Do all it can to make sure that every pupil with SEND gets the support they need 
· Make sure that pupils with SEND engage in the activities of the school alongside pupils who don’t have SEND
· Inform parents/carers when the school is making special educational provision for their child 
· Make sure that the school has arrangements in place to support any pupils with medical conditions 
· Provide access to a broad and balanced curriculum 
· Have a clear approach to identifying and responding to SEND 
· Provide an annual report for parents/carers on their child’s progress 
· Record accurately and keep up to date the provision made for pupils with SEND
· [bookmark: _heading=h.xt3h38j6dl8i]Publish information on the school website about how the school is implementing its SEND policy, in an SEN information report
· Publish information about the arrangements for the admission of disabled children, the steps taken to prevent disabled children being treated less favourably than others, the facilities provided to assist access of disabled children, and the school’s accessibility plans
· [bookmark: _heading=h.m6sx1goznxck]Make sure that there is a qualified teacher designated as SENCO for the school and that the key responsibilities of the role are set out, and monitor the effectiveness of how these are carried out
· Determine their approach to using their resources to support the progress of pupils with SEND 
The SEND link governor 
· [bookmark: _heading=h.gzxrmg1l56k9]The SEND link governor is Donna Vipond
· The SEND governor will: 
· Help to raise awareness of SEND issues at governing board meetings 
· Monitor the quality and effectiveness of SEND provision within the school and update the governing board on this 
· Work with the headteacher and SENCO to determine the strategic development of the SEND policy and provision in the school 

7.3 The Headteacher 
The headteacher will: 
· Work with the SENCO and SEND link governor to determine the strategic development of the SEND policy and provision within the school 
· [bookmark: _heading=h.ltjq9i5cqihu]Work with the SENCO and school governors to make sure the school meets its responsibilities under the Equality Act 2010 with regard to reasonable adjustments and access arrangements
· Have overall responsibility for, and awareness of, the provision for pupils with SEND, and their progress
· Have responsibility for monitoring the school’s notional SEND budget and any additional funding allocated by the LA to support individual pupils 
· Make sure that the SENCO has enough time to carry out their duties
· Have an overview of the needs of the current cohort of pupils on the SEND register
· [bookmark: _heading=h.23gq2el6s1qx]With the SENCO, monitor to identify any staff who have specific training needs regarding SEN, and incorporate this into the school’s plan for continuous professional development
· [bookmark: _heading=h.1f9byenvtdek]With the SENCO, regularly review and evaluate the breadth and impact of the SEND support the school offers or can access, and co-operate with the LA in reviewing the provision that is available locally and in developing the local offer
· [bookmark: _heading=h.xeojzzet8qat]With the SENCO and teaching staff, identify any patterns in the school’s identification of SEN, both within the school and in comparison, with national data, and use these to reflect on and reinforce the quality of teaching

7.4 Subject leaders 
Subject leaders have a responsibility to;
· Familiarise themselves with the school policy and procedures on SEND 
· Ensure all schemes consider appropriate adaptions for students with SEND- to provide inclusive education for all 
· Review and monitor the progress made by pupils with SEND in their subject area and the effectiveness of resources and other curriculum materials
7.5 Class teachers
 Each class teacher is responsible for: 
· Planning and providing high-quality teaching that is adapted to meet pupil needs through a graduated approach
· The progress and development of every pupil in their class 
· Working closely with any teaching assistants or specialist staff to plan and assess the impact of support and interventions, and consider how they can be linked to classroom teaching 
· Working with the SENCO to review each pupil’s progress and development, and decide on any changes to provision 
· Ensuring they follow this SEND policy and the SEN information report
· [bookmark: _heading=h.jmcrta509hnk]Communicating with parents/carers regularly to:
· Set clear outcomes and review progress towards them
· Discuss the activities and support that will help achieve the set outcomes
· Identify the responsibilities of the parent, the pupil and the school
· Listen to the parents’/carers’ concerns and agree their aspirations for the pupil
· Recognise that “quality first teaching” is the best provision for students of all abilities and needs and make sure that wherever possible students are included as part of the lesson
· Write and update One Page Profiles for pupils with SEND in the classes they teach on termly basis- share this with parents. 
· Ensure that equipment or strategies recommended on pupil’s One Page Profiles are provided Make reasonable adjustments for the pupils with SEND they teach, keep a record of this on One Page Profile document, found on the shared drive at least termly.
· By aware of the ‘Initial SEND concerns’ document and use this to raise any concerns to the SENCO.
· Know those students in their teaching groups and their category of need and how best to meet those needs, seeking support from the SENCo as necessary
· Contribute to reviews of students they teach with SEND
· Set targets on pupils’ Learning Plans and report on progress towards these targets on a termly basis.
· Adapt homework tasks so that all students are given a task which is within their ability to complete
· Work closely with any teaching assistants or specialist staff to plan and assess the impact of support and interventions and how they can be linked to classroom teaching 
· Work with the SENCO to review each pupil’s progress and development and decide on any changes to provision 
· Follow the Graduated Approach to Inclusion in the Classroom document to ensure that classrooms are inclusive and neuro-affirming. 

7.6 Parents or carers
[bookmark: _heading=h.a6mghi57exz0]Parents or carers should inform the school if they have any concerns about their child’s progress or development. 
[bookmark: _heading=h.sq8asexzzmlp]Parents or carers of a pupil on the SEND register will always be given the opportunity to provide information and express their views about the pupil’s SEND and the support provided. They will be invited to contribute their views on this support. They will be: 
· Receive copies of One Page Profiles, and where appropriate, Learning Plans on a termly basis and be invited to contribute to these. 
· Invited to SEN reviews at least annually. 
· [bookmark: _heading=h.klibilmzzt4e]Given an annual report on the pupil’s progress
The school will consider the views of the parents or carers in any decisions made about the pupil.
8. SEN information report
The school publishes a SEN information report on its website, which sets out how this policy is implemented in the school.
[bookmark: _heading=h.a3edz8bfmhpa]The information report will be updated annually and as soon as possible after any changes to the information it contains. 

9. Our Approach to SEN support  
9.1 Identifying pupils with SEND and assessing their needs 
[bookmark: _heading=h.fw07w5kcjtq5]Class teachers make regular observations and assessments of learning and development of all pupils. We check and monitor children’s attainment and progress and pupils may be offered additional support or lessons in order to ‘keep up’ with their peers. Some children may find school particularly difficult; their learning or development may have fallen well behind the expected level, or may not be making good progress despite support to help them to keep up. At any point within the child’s school career – from 2 years to 11 years – parents or a class teacher may raise a concern about progress or development in key areas such as, social, emotional development, speech or communication, physical development or learning. 

[bookmark: _heading=h.dgsfad89l1pn]Slow progress and low attainment do not automatically lead to a pupil being identified as having SEN. We consider potential short-term factors impacting performance or behaviour, such as bereavement or bullying; however, we aim to intervene in a timely way. Pupils may be placed on a monitoring list and offered support at an early stage without being formally identified as having SEN.

To determine whether a pupil should be placed on the SEN register, staff who know the pupil best will complete an ‘Initial SEN Concerns’ document and hold discussions with parents. This process helps identify specific needs and allows for the implementation of in-class support. The impact of this support will be monitored before a pupil is formally added to the register. If formal identification is required, a meeting will be held with parents, carers, and the school SENCO, Jessica Cunliffe. 

Parents and carers know their children best and have a vital knowledge and unique insight into how their child learns.  
Parents and carers are invited to contact school to arrange a meeting if they have concerns about their child’s learning or development whether they are on the SEND register or not. In the first instance they should contact their child’s class teacher about any concerns they may have. You can arrange a meeting with your child’s teacher by phoning the school office or asking informally on the school gate. Meetings can be requested with the school SENCO, Jessica Cunliffe. You can do this by phoning the school office or emailing Jessica directly to arrange an appointment - her email address is broomwood.senco@broomwoodprimary
[image: ]
[image: ][image: ]
                     Tell us about                                      We will invite you in                              We will decide whether 
                        our concerns                                      for a meeting to                                       your child need SEN
                                                                                   discuss them                                          support                                                                                    

Where it is agreed that a pupil does have SEN, the child will be added to the SEN register at SEN Support level.  The aim of formally identifying a pupil with SEN is to help school ensure that effective provision is put in place and so remove barriers to learning.  After discussions with parents, we may also, where appropriate, ask for the opinion of external experts such as a speech and language therapist, an educational psychologist, or a paediatrician.
The SENDCo and Senior Management team will review the SEND register on a termly basis. The decision to remove a child from the SEND register will be dependent upon appropriate progress being made and whether additional provision continues to be needed and will be made in liaison with the class teacher.  Parents are informed if a child ceases to be in receipt of school support.
The school recognises parents and carers as the child’s first educators. 
9.2 Consulting and involving pupils and parents/carers
We know that you’re the expert when it comes to your child’s needs and aspirations. We want to make sure you have a full understanding of how we’re trying to meet your child’s needs. We also want to hear from you as much as possible so that we can build a better picture of how the SEN support we are providing is impacting your child outside of school. 
You are invited to contribute to your child’s One Page Profiles formally each term, however If your child’s needs or aspirations change at any time, please let us know right away so we can keep our provision as relevant as possible.
Parents and carers of all pupils are invited to discuss their child’s progress at Parents Evenings twice a year and receive an annual school report. Parents and carers will receive updated One Page Profiles and reviewed Learning Plans each term. You will also be invited, through to book an annual SEN review meeting with the SENCO to:
·   Set clear outcomes for your child’s progress
·   Review progress towards those outcomes
·   Discuss the support we will put in place to help your child make that progress
·   Identify what we will do, what we will ask you to do, and what we will ask your child to do
After any discussion we will make a record of any outcomes, actions and support that have been agreed. This record will be shared with all relevant staff. 
[bookmark: _heading=h.cgpxg51orcnx]9.3 The graduated approach to SEN support 
10 Attendance 
[bookmark: _heading=h.fmcxrpw9zsoh]Many pupils with SEND face complex barriers to attendance. Their right to an education is the same as any other pupil and therefore the attendance ambition for these pupils is the same as it is for any other pupil. However, they may need additional support.
Our approach to supporting pupils who are absent from school due to their SEND is set out in our attendance policy.
[bookmark: _heading=h.xz4wnyx2hnm5]11. Safeguarding 
We recognise that pupils with SEND can face additional safeguarding challenges. Children with disabilities are more likely to be abused than their peers, and additional barriers can exist when recognising abuse, exploitation and neglect in this group.
We provide robust pastoral support and tailored strategies to help pupils overcome communication barriers. Detailed information on our safeguarding and support frameworks can be found in our Safeguarding and Child Protection Policy. To ensure a person-centred approach, we use One Page Profiles (particularly for pupils in EYFS or those with significant needs) to detail how a child communicates and their specific level of understanding. These profiles ensure that every staff member understands the most effective ways to interact with and support the pupil.

12. Expertise and training of staff

Our SEND Team and Expertise
At Broomwood Primary School, the SENDCo is called Jessica Cunliffe. Jessica has a number of years’ experience working in both specialist and mainstream schools as both class teacher and SENCO. 
Jessica achieved the National Award in Special Educational Needs Co-ordination in 2016 and completed The Trafford Attachment and Trauma Awareness in Schools Programme. The SENCO attends the Trafford LA ‘SENCO Forum’ meetings to keep up to date with local and national issues.  
Jessica works full time at Broomwood, teaching in The Hub 3 mornings a week and delivering interventions. As well as managing SEN provision, she also is part of the safeguarding team. 
The school facilitates all staff to develop their knowledge about children with SEN and effective support strategies through regular meetings and continuing professional development. A key part of this commitment is our participation in the PINs (Partnerships for Inclusion of Neurodiversity in Schools) project, a Department for Education (DfE) initiative designed to strengthen our approach to neurodiversity. Through this and other programs, Teachers and Teaching Assistants receive regular training in specific areas of SEN, such as Autism, ADHD, or Dyslexia, focusing on practical strategies and approaches. All staff have also received specialised training on Attachment and Trauma Awareness and Adverse Childhood Experiences (ACEs). To further embed this expertise, we have appointed Relational Belonging Champions who receive regular, specialised training to promote an inclusive and supportive environment for all. In addition to the SENCO 3 other teachers hold the SENCo qualification within school and another is currently studying for this. 
At Broomwood, we have a team of teaching assistants and teachers who are trained to deliver SEN provision. A number of teaching assistants are trained to deliver interventions such as Read, Write Inc interventions, Speech and language intervention- including NELI, LEGO therapy. We have 2 teaching assistants who have completed the ELKLAN training which has equipped them with a variety of practical approaches and strategies which maximise speech, language and communication skills of pupils with language and communication needs. 
We employ a specialist teacher 2 days a week to support Social, Emotional and Mental Health provision across the school including therapeutic yoga and social and emotional interventions. 

13. Links with professional agencies 

Sometimes it may not be clear about why your child is finding aspects of school or learning difficult or we need extra help to offer pupils the support that they need. Whenever necessary we will work with external support services to meet the needs of our pupils with SEN and to support their families.
We have strong links with specialised agencies who advise our staff if needed. Parents, carers and the school team may agree that further advice should be sought and may ask for further assessment or advice from other services.
The School funds regular input from:

· A Trafford School Speech Therapist, 
· An Educational Psychologist,

We also have access to:
· A link School Health Visitor
· School Nurse
· Trafford Early Development Service (TEDS)
· Trafford Sensory Impairment Teams (TSISS) – for Hearing Impairment (HI) and Visual Impairment (VI). 
· Healthy Young Minds Trafford (HYMS)
· I Thrive and MThrive
· CAHMS Manchester (Child and Adolescent Mental Health Service)
· Other medical staff including Paediatricians, Occupational Therapists and Physiotherapists, via the 
· Special School Outreach Services.
· Trafford ADHD pathway 
· Trafford Autism Pathway
· We also work closely with Trafford Teams Together who can sign post and refer families for more specialist services. 


14. Admissions and accessibility arrangements 
14.1 Admission Arrangements 
All students who are able to benefit from mainstream education and choose Broomwood Primary School are be enabled to do so. 
Admission arrangements for children with SEND (Special Educational Needs and Disability) who do not have an EHCP are the same for all pupils and are in line with Trafford Primary Schools Admissions Policies.
If you are a parent or carer of a pupil with SEND, or if you have concerns about your child’s development, please contact school as soon as your place has been confirmed so we can start to plan for their arrival. Some parents and carers may be invited into school for a meeting with the school SENCO prior to their start to gather more information and discuss whether we will need to make special arrangements.
If your child has an EHCP (Education, Health and Care Plan) the admissions process is slightly different and will be managed by the Trafford EHCP Team. The school SENCO and other senior leaders will work with the EHCP team to manage admissions of pupils who have an EHCP; pupils with an EHCP will be admitted to Broomwood once our school is named on their EHCP. 
Specialist placement within The Nurture Centre is determined by the Local Authority EHCP team, rather than the standard school admissions process.
14.2 Accessibility arrangements 
[bookmark: _heading=h.bilc9dafogfo]The school welcomes and values disabled people taking an active part of school life. Not all pupils with disabilities will necessarily have SEN. Many pupils with disabilities learn alongside their peers with little need for additional resources beyond the aids they use as part of their daily life, such as a wheelchair, a hearing aid or equipment to aid vision. 
We recognise that the accessibility needs of pupils are individual and must be catered for as such- we respond to and support children with disabilities as soon as possible, with the help of outside agencies as appropriate.
Teachers ensure that when planning, that pupils are enabled to participate as fully and effectively as possible within school. Broomwood Primary School is keen to make sure that we do not make it difficult for disabled children, young people and adults to be involved in every part of school life. We have a legal duty to comply with the Equalities Act 2010 and not to discriminate against disabled people. 

We consider how the physical environment is accessible for example;
· We have wide corridors and door frames allowing access for wheelchairs and walking frame.
· Graduated access to outside doors in the Key Stage 1 corridor
· A lift for access to outside from the EYFS
· Two disabled toilets
· A sensory room
· Designated sensory/ quiet spaces  
· Regulation areas in every classroom

All of our classrooms are monitored regularly to ensure that the adaptions outlined in Graduated Approach to Inclusion in the Classroom document is in place in all classrooms.
Further information about our longer-term plan are within the school’s accessibility plan can be found on the school’s website. This is the longer-term plan which aims to;
· Increase the extent to which disabled pupils can participate in the curriculum
·   Improve the physical environment to enable disabled pupils to take better advantage of the education, benefits, facilities and services you provide
· Improve the availability of accessible information to disabled pupils  





15. Complaints about SEND provision 
  
Complaints about SEN provision in our school should be made to the SENCO (Jessica Cunliffe) or Headteacher (Louise Owen) in the first instance. If the issue is not resolved, you will then be referred to the school’s complaints policy. 
The parents of pupils with disabilities have the right to make disability discrimination claims to the first-tier SEND tribunal if they believe that our school has discriminated against their children. They can make a claim about alleged discrimination regarding:
· Exclusions
· Provision of education and associated services
· Making reasonable adjustments, including the provision of auxiliary aids and services 
If you are not satisfied with the school’s response, you can escalate the complaint. In some circumstances, this right also applies to the pupil themselves.
To see a full explanation of suitable avenues for complaint, see pages 246 and 247 of the SEN Code of Practice. 
If you feel that our school discriminated against your child because of their SEND, you have the right to make a discrimination claim to the first-tier SEND tribunal. To find out how to make such a claim, you should visit: https://www.gov.uk/complain-about-school/disability-discrimination
You can make a claim about alleged discrimination regarding:
·    Admission
·   Exclusion
·   Provision of education and associated services
·   Making reasonable adjustments, including the provision of auxiliary aids and services
Before going to a SEND tribunal, you can go through processes called disagreement resolution or mediation, where you try to resolve your disagreement before it reaches the tribunal.

16.Monitoring and evaluation arrangements 
16.1 Evaluating the Effectiveness of SEND Provision
We are committed to the continuous improvement of our SEND policy and practice. We regularly evaluate the effectiveness of our provision by monitoring how well we achieve our core objectives, focusing specifically on:
· [bookmark: _heading=h.e2xmi41gt2cq]Early Identification & Awareness: Ensuring all staff are fully aware of pupils’ individual needs at the start of the Autumn Term and maintaining a proactive approach to early identification.
· Academic Outcomes: Tracking the progress and attainment of pupils once they have been identified as having SEND to ensure interventions are impactful.
· Student Wellbeing: Monitoring whether pupils with SEND feel safe, valued, and fully included within the school community.
· Stakeholder Feedback: Actively seeking comments and feedback from pupils and their parents/carers to ensure that inclusion remains at the heart of our school.
16.2 Monitoring Processes
To ensure high standards of provision, the school employs a rigorous monitoring cycle:
· Implementation of Tiered Strategies: We regularly assess the consistency and quality of Tier 1, 2, and 3 strategies through lesson observations and learning walks.
· Leadership Oversight: The Senior Management Team (SMT) specifically reviews the progress of pupils with SEND during termly data meetings to ensure no child is left behind.
· Strategic Review: We use these findings to refine our teaching methods, adjust interventions, and update our strategic approach to SEND.
16.3 Monitoring the policy
This policy will be reviewed by Jessica Cunliffe, SENCO every year. It will also be updated when any new legislation, requirements or changes in procedure occur during the year. 
It will be approved by the quality of education committee. 

[bookmark: _heading=h.cvswhtkhtbm2]17. Links with other policies and documents
This policy links to the following documents 
· SEN information report
· The local offer 
· Accessibility plan 
· Behaviour policy
· Equality information and objectives 
· Supporting pupils with medical conditions policy
· Attendance policy
· Safeguarding / child protection policy 
· Complaints policy


 

































Appendix 1 
Broomwood Primary School
  Graduated Approach to Inclusion in the Classroom
        Our graduated approach is based on five principles
Connection before correction, Growth over compliance, Calm is contagious
Shared responsibility, Relational Repair
	Tier 1
“What every child receives every day in every classroom”
At this level, inclusive practice is embedded into the daily classroom environment and teaching practice. All pupils benefit from predictable routines, low-arousal environments, clear expectations, and emotionally attuned adults.

	Environment & Sensory Regulation 

Neutral décor with reduced visual and sensory clutter (non- negotiables)

· All classroom displays will use brown paper or hessian to keep things neutral
· The area around the whiteboard will be kept clear apart from displaying the visual timetable and sensory circuit overview
· Access to natural light- Ensure that not all windows are covered up
· Children have access to water readily
· Clear area defined as a RESET area in the classroom
· Consider carefully where children are sat- which children are bothered by being too close to a window etc…
· Whole-class sensory circuits built into the day- This is completed consistently
· Everything clearly labelled in the classroom with pictures so all children can access
· Silhouettes on furniture- EYFS
· Avoid black on white
· Colour monsters displayed within EYFS so that children can label emotions regularly/zones of regulation displayed in every classroom
· Children in EYFS have their own carpet square so that they have their own space with nobody too close. 
· Sensory rooms and spaces within Pre-school and Nursery, Sunshine room is used by Reception as a space that children can use to help support them in regulation. 


	Predictability & Structure (non-negotiables)

· Visual timetables and now/next boards in every classroom.
· Clear daily routines written and referred to regularly.
· Consistent transition signals (e.g., 1-2-3 signal, clap routine).
· One-page profiles accessible to all adults for each child.


	Teacher Interaction & Relationships (non-negotiables)

· Calm tone, emotionally regulated staff.
· Emotionally Available Adults (meet and greet, check-ins).
· Use of the PACE approach in everyday interactions.
· Staff model respectful, consistent behaviour.

	Teaching & Learning (non-negotiables)

· Clear success criteria for each lesson and chunked instructions
· Tasks broken down into small steps and mini plenaries throughout a lesson to clarify understanding
· Working walls for literacy and numeracy with current learning on for reference
· Displays with key vocabulary linked to literacy and current topics
· Manipulatives and scaffolding materials readily available in the classroom and for key individuals. Use of lightbulb books or pathways books to provide scaffolding and support. Knowledge organisers for topic.
· Flexibility in seating and tools for focus (e.g., wobble cushions, dividers).
· Evidencing learning in different ways- use of QR codes, active learning etc…
· Consistent use of formative assessment to adapt teaching
· Multi-sensory approach for teaching in the early years – children can explore what they are being taught. 
· Environment clear with expectations in EYFS – tools provided for an adaptive approach and adults used to model when necessary. 
· Previous learning tools as well as new learning tools available to ensure that children have exposure and get the opportunity to “over-learn” within EYFS. 
· Early years staff model and scaffold within the environment to ensure children know the expectations and understand the outcome. 


	Literacy
	Reading
	Maths
	Other

	Modelled writing examples
Spellings awards up
Access to RWI for KS2 on tables- up for KS1 and EYFS
Word banks
Phonics mats
Storyboards
	Dedicated space for reading
Reading books organised- authors, themes etc.
Accelerated reader display
Recommendations of authors
overlays
	Concrete, pictorial and abstract representations
Key vocabulary on working wall
Maths packs for individuals but other resources for all
Scaffolding in books on tables
	Celebration of religions/cultures on the door
Name and picture of staff member
E-safety display up
Health information up

	EYFS

· Focus child display with children of the week indicated – this is a working wall which will be edited as observations are collected. 
· Questions and activities are a variety of adult let, child led, adult initiated and independent.  These will be adapted for the children and where they are in their development. 
· Focus week reflection sheets completed after each cycle of observations. Next steps will be planned in for the children and clear within the planning. Gap analysis used to hit next steps for children.  
· Areas within the classroom set up and labelled. Areas resourced offering a variety of options for the children to explore to build on their current learning. Displays around the classroom used to support this learning and to display outcomes. 
· Outdoor provision planned for a tailored with open ended and specific learning opportunities for the children. Quiet spaces available for the children to access as well as a multi-sensory approach. 
· Prompts to support current and on-going learning objectives displayed but still scaled back so that this is not overwhelming for the children. Visuals and words used to support the understanding of concepts being taught. 




	Behaviour support and wellbeing (non-negotiables)
· Class charter up with signatures 
· Values board so that references to behaviour can be linked- This includes the zone positive board and time in and time out bubbles
· Core values up and referred to regularly
· Children have a good understanding of adults they can speak to- helping hands- safeguarding poster up
· Reset and repair used instead of sanctions-Teachers to work through issues initially- Have you provided everything possible first (given rest time, explored what the issue is) Try to use emotion coaching techniques where possible to validate how the child is feeling- I can see that… and explore the reasons behind it.
· Teachers direct children to the reset area to support emotional regulation
· Teachers follow the relational belonging policy
· Focus on praise and recognition in line with the school core values
· Worry monster 
· Support children in EYFS to label these emotions whether they are positive or negative. Acknowledge the behaviours and link these to the emotions of the child or others. 

	Tier 2- Targeted Strategies
“Additional help within the classroom or school environment”
Children identified as requiring additional support access structured, targeted interventions or adaptations, while still learning in the class setting.

	Identification
· Observations of emerging SEMH, sensory, or cognitive needs.
· Data from pupil progress meetings.
· Concerns raised by staff, family, or pupils themselves.

	Enhanced Environment & Tools
· Individual sensory breaks using the sensory circuit cards.
· Personalised sensory tools (fidget items, wobble seats, ear defenders).
· [bookmark: _GoBack]Quiet spaces within the environment for additional teaching – social stories, Wellcomm etc. 

	Routine & Structure Support

· Now/Next boards and individual visual timetables adapted for individual needs.
· Timers and transition plans in place.
· Adult mentoring/check-ins during transitions or key stress points.
· Communication books with parents to support with understanding what the child has been through before/leaving school. 
· Objects of reference used to support the child during transitions before the use of visuals is used – yoga mat to symbolise it is time for yoga, lunch box to show that it is lunchtime etc. 

	Teaching & Academic Adaptation

· Differentiated learning outcomes.
· Reduced workload or adapted tasks to aid regulation.
· Scaffolded peer/group work with adult modelling.
· Planning shows how one-page profile strategies are incorporated (e.g. types of questions to be asked) 
· Reading rulers
· Pastel books for key children
· Dyslexia packs available 
· Allow processing time (e.g., 10-second rule).
· Adapt types of questions (Blanks 1,2, 3 or 4) 
· Questioning specific to the needs of the child 
· Interventions regular – Wellcomm embedded within daily routine 

	Emotional & Social Support

· Targeted groups for social/emotional skills.
· Pastoral support- ELSA, LEGO therapy, yoga, Counselling etc…
· Inclusion plans with overarching targets and individualized support
· Staff implement brief interventions (e.g., Zones of Regulation, drawing and talking).
· Key adult check-ins (e.g., before and after lunch or play).
· ‘Soft landings’ for key children
· ELSA support
· Social stories used to support children within the EYFS 
· Colour monsters referred to when labelling emotions. 
· Role-play used by adults in EYFS to help the children to see and understand different emotions and scenarios. 


	Monitoring 
· Impact of interventions reviewed every 6–8 weeks.
· Regular updates to one-page profiles with SMART targets.
· Parent/carer involvement in planning and review.
· Wellcomm assessments carried out every term in EYFS to track progress 

	Tier 3: Specialist Support (For a Few Pupils)
“Highly personalised and sustained support, often with external input”

This level is for pupils with significant and persistent needs that cannot be met with in-class adaptations alone. These pupils may have an EHCP or be undergoing assessment.

	Specialist Environment Adjustments

· 1:1 sensory circuits and regulation sessions (e.g., outdoor circuits).
· Quiet workspaces with minimal distractions.
· Additional adult support for transitions and sensory regulation.
· Safe spaces identified for the child within school

	Individual Communication Tools

· Use of PECS, Makaton, objects of reference, or communication lanyards.
· Bespoke communication strategies shared with all staff.

	Curriculum Access

· Highly differentiated curriculum with flexible pacing.
· Alternative timetables or reduced hours, if appropriate.
· Scaffolded long-term plans with clear sequencing.
· Consideration for the KS2 hub if key criteria is met
· Consideration for some alterations to the curriculum that suits the pupil more effectively- e.g., therapeutic forest school, cooking etc.


	Multi-agency Input

· Involvement from EP, SALT, OT, CAMHS, etc.
· Regular TAC (Team Around the Child) meetings.
· Individual Risk Reduction Plans or Pastoral Support Plans in place.
· Referrals for family support- through Trafford Teams Together 
· Input from SENAs for children within the early years 
· Health visitor and school nurse check-ins with school and home 

	Relational & Emotional Support

· Assigned Key Adult with protected time.
· Trauma-informed approaches embedded.
· Systematic use of PACE and Emotion Coaching.

	Monitoring:

· Termly EHCP reviews and/or bespoke support plans.
· Weekly team review for the highest need pupils.
· Pupil voice and family input are central to review process.
· De-briefs after specific incidents to improve practice
· Supervision of staff to improve practice
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