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  Graduated Approach to Inclusion in the Classroom
        Our graduated approach is based on five principles
Connection before correction, Growth over compliance, Calm is contagious
Shared responsibility, Relational Repair
	Tier 1
“What every child receives every day in every classroom”
At this level, inclusive practice is embedded into the daily classroom environment and teaching practice. All pupils benefit from predictable routines, low-arousal environments, clear expectations, and emotionally attuned adults.

	Environment & Sensory Regulation 

Neutral décor with reduced visual and sensory clutter (non- negotiables)

· All classroom displays will use brown paper or hessian to keep things neutral
· The area around the whiteboard will be kept clear apart from displaying the visual timetable and sensory circuit overview
· Access to natural light- Ensure that not all windows are covered up
· Children have access to water readily
· Clear area defined as a RESET area in the classroom
· Consider carefully where children are sat- which children are bothered by being too close to a window etc…
· Whole-class sensory circuits built into the day- This is completed consistently
· Everything clearly labelled in the classroom with pictures so all children can access
· Silhouettes on furniture- EYFS
· Avoid black on white
· Colour monsters displayed within EYFS so that children can label emotions regularly/zones of regulation displayed in every classroom
· Children in EYFS have their own carpet square so that they have their own space with nobody too close. 
· Sensory rooms and spaces within Pre-school and Nursery, Sunshine room is used by Reception as a space that children can use to help support them in regulation. 


	Predictability & Structure (non-negotiables)

· Visual timetables and now/next boards in every classroom.
· Clear daily routines written and referred to regularly.
· Consistent transition signals (e.g., 1-2-3 signal, clap routine).
· One-page profiles accessible to all adults for each child.


	Teacher Interaction & Relationships (non-negotiables)

· Calm tone, emotionally regulated staff.
· Emotionally Available Adults (meet and greet, check-ins).
· Use of the PACE approach in everyday interactions.
· Staff model respectful, consistent behaviour.


	Teaching & Learning (non-negotiables)

· Clear success criteria for each lesson and chunked instructions
· Tasks broken down into small steps and mini plenaries throughout a lesson to clarify understanding
· Working walls for literacy and numeracy with current learning on for reference
· Displays with key vocabulary linked to literacy and current topics
· Manipulatives and scaffolding materials readily available in the classroom and for key individuals. Use of lightbulb books or pathways books to provide scaffolding and support. Knowledge organisers for topic.
· Flexibility in seating and tools for focus (e.g., wobble cushions, dividers).
· Evidencing learning in different ways- use of QR codes, active learning etc…
· Consistent use of formative assessment to adapt teaching
· Multi-sensory approach for teaching in the early years – children can explore what they are being taught. 
· Environment clear with expectations in EYFS – tools provided for an adaptive approach and adults used to model when necessary. 
· Previous learning tools as well as new learning tools available to ensure that children have exposure and get the opportunity to “over-learn” within EYFS. 
· Early years staff model and scaffold within the environment to ensure children know the expectations and understand the outcome. 


	Literacy
	Reading
	Maths
	Other

	Modelled writing examples
Spellings awards up
Access to RWI for KS2 on tables- up for KS1 and EYFS
Word banks
Phonics mats
Storyboards
	Dedicated space for reading
Reading books organised- authors, themes etc..
Accelerated reader display
Recommendations of authors
overlays
	Concrete, pictorial and abstract representations
Key vocabulary on working wall
Maths packs for individuals but other resources for all
Scaffolding in books on tables
	Celebration of religions/cultures on the door
Name and picture of staff member
E-safety display up
Health information up

	EYFS

· Focus child display with children of the week indicated – this is a working wall which will be edited as observations are collected. 
· Questions and activities are a variety of adult let, child led, adult initiated and independent.  These will be adapted for the children and where they are in their development. 
· Focus week reflection sheets completed after each cycle of observations. Next steps will be planned in for the children and clear within the planning. Gap analysis used to hit next steps for children.  
· Areas within the classroom set up and labelled. Areas resourced offering a variety of options for the children to explore to build on their current learning. Displays around the classroom used to support this learning and to display outcomes. 
· Outdoor provision planned for a tailored with open ended and specific learning opportunities for the children. Quiet spaces available for the children to access as well as a multi-sensory approach. 
· Prompts to support current and on-going learning objectives displayed but still scaled back so that this is not overwhelming for the children. Visuals and words used to support the understanding of concepts being taught. 




	Behaviour support and wellbeing (non-negotiables)
· Class charter up with signatures 
· Values board so that references to behaviour can be linked- This includes the zone positive board and time in and time out bubbles
· Core values up and referred to regularly
· Children have a good understanding of adults they can speak to- helping hands- safeguarding poster up
· Reset and repair used instead of sanctions-Teachers to work through issues initially- Have you provided everything possible first (given rest time, explored what the issue is) Try to use emotion coaching techniques where possible to validate how the child is feeling- I can see that… and explore the reasons behind it.
· Teachers direct children to the reset area to support emotional regulation
· Teachers follow the relational belonging policy
· Focus on praise and recognition in line with the school core values
· Worry monster 
· Support children in EYFS to label these emotions whether they are positive or negative. Acknowledge the behaviours and link these to the emotions of the child or others. 

	Tier 2- Targeted Strategies
“Additional help within the classroom or school environment”
Children identified as requiring additional support access structured, targeted interventions or adaptations, while still learning in the class setting.

	Identification
· Observations of emerging SEMH, sensory, or cognitive needs.
· Data from pupil progress meetings.
· Concerns raised by staff, family, or pupils themselves.

	Enhanced Environment & Tools
· Individual sensory breaks using the sensory circuit cards.
· Personalised sensory tools (fidget items, wobble seats, ear defenders).
· Quiet spaces within the environment for additional teaching – social stories, wellcomm etc. 

	Routine & Structure Support

· Now/Next boards and individual visual timetables adapted for individual needs.
· Timers and transition plans in place.
· Adult mentoring/check-ins during transitions or key stress points.
· Communication books with parents to support with understanding what the child has been through before/leaving school. 
· Objects of reference used to support the child during transitions before the use of visuals is used – yoga mat to symbolise it is time for yoga, lunch box to show that it is lunchtime etc. 

	Teaching & Academic Adaptation

· Differentiated learning outcomes.
· Reduced workload or adapted tasks to aid regulation.
· Scaffolded peer/group work with adult modelling.
· Planning shows how one-page profile strategies are incorporated (e.g types of questions to be asked) 
· Reading rulers
· Pastel books for key children
· Dyslexia packs available 
· Allow processing time (e.g., 10-second rule).
· Adapt types of questions (Blanks 1,2, 3 or 4) 
· Questioning specific to the needs of the child 
· Interventions regular – wellcomm embedded within daily routine 

	Emotional & Social Support

· Targeted groups for social/emotional skills.
· Pastoral support- ELSA, lego therapy, yoga, Counselling etc…
· Inclusion plans with overarching targets and individualized support
· Staff implement brief interventions (e.g., Zones of Regulation, drawing and talking).
· Key adult check-ins (e.g., before and after lunch or play).
· ‘Soft landings’ for key children
· ELSA support
· Social stories used to support children within the EYFS 
· Colour monsters referred to when labelling emotions. 
· Role-play used by adults in EYFS to help the children to see and understand different emotions and scenarios. 


	Monitoring 
· Impact of interventions reviewed every 6–8 weeks.
· Regular updates to one-page profiles with SMART targets.
· Parent/carer involvement in planning and review.
· Wellcomm assessments carried out every term in EYFS to track progress 

	Tier 3: Specialist Support (For a Few Pupils)
“Highly personalised and sustained support, often with external input”

This level is for pupils with significant and persistent needs that cannot be met with in-class adaptations alone. These pupils may have an EHCP or be undergoing assessment.

	Specialist Environment Adjustments

· 1:1 sensory circuits and regulation sessions (e.g., outdoor circuits).
· Quiet workspaces with minimal distractions.
· Additional adult support for transitions and sensory regulation.
· Safe spaces identified for the child within school

	Individual Communication Tools

· Use of PECS, Makaton, objects of reference, or communication lanyards.
· Bespoke communication strategies shared with all staff.

	Curriculum Access

· Highly differentiated curriculum with flexible pacing.
· Alternative timetables or reduced hours, if appropriate.
· Scaffolded long-term plans with clear sequencing.
· Consideration for the KS2 hub if key criteria is met
· Consideration for some alterations to the curriculum that suits the pupil more effectively- e.g, therapeutic forest school, cooking etc..


	Multi-agency Input

· Involvement from EP, SALT, OT, CAMHS, etc.
· Regular TAC (Team Around the Child) meetings.
· Individual Risk Reduction Plans or Pastoral Support Plans in place.
· Referrals for family support- through Trafford Teams Together 
· Input from SENAs for children within the early years 
· Health visitor and school nurse check-ins with school and home 

	Relational & Emotional Support

· Assigned Key Adult with protected time.
· Trauma-informed approaches embedded.
· Systematic use of PACE and Emotion Coaching.

	Monitoring:

· Termly EHCP reviews and/or bespoke support plans.
· Weekly team review for the highest need pupils.
· Pupil voice and family input are central to review process.
· De-briefs after specific incidents to improve practice
· Supervision of staff to improve practice
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