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Aims
This policy aims to:

· Provide clear guidelines on our approach to formative and summative assessment

· Establish a consistent and coherent approach to recording summative assessment outcomes and reporting to parents

· Clearly set out how and when assessment practice will be monitored and evaluated

Legislation and guidance
Since the removal of National Curriculum levels in 2014, schools have been free to develop their own approaches to assessment.

This policy refers to the recommendations in the Final Report of the Commission on Assessment without Levels.

It also refers to statutory reporting requirements set out in the Education (Pupil Information) (England) Regulations 2005: schedule 1.
Principles of assessment
At Broomwood Primary School we believe that assessment is fundamental to the progress and attainment of all pupils. It is integral to high-quality teaching and learning. Assessment helps us to ensure that our teaching is appropriate and that children are making at least expected progress. At Broomwood Primary School assessment takes many forms including ongoing dialogue between teacher and child. Assessment is both formative and summative. The following principles underpin our school’s Assessment policy outlining how we will assess all children throughout their school career. 

We believe that:

· Assessment puts the child at the centre of their learning;

· Daily assessment is at the heart of outstanding teaching, which leads to outstanding learning, which leads to outstanding progress;

· Assessment is fair; inclusive of all abilities, purposeful and appropriate to the needs of the children, free from bias towards factors that are not relevant to what the assessment intends to address.

· Assessment provides clear evidence of children’s progress within each year group and across year groups;

· Assessment is honest, fair, consistent and compares results to both local and national standards. It provides evidence of children who are not meeting, meeting and exceeding the standards for their year group and allows us to compare how groups of children are performing as well as how the school as a whole is performing against the national expected standards. 

· Assessment provides feedback which recognises effort and suggests next steps towards deep and meaningful learning;

· Assessment is focused on outcomes for children within and beyond the school day in partnership with parents and carers.

· Assessment is ambitious, it places achievement in context against nationally standardised criteria and expected standards criteria and expected standards for which schools and school leaders are accountable. It embodies, through objective criteria, a pathway of progress and development, which supports transition, for every child. It sets high expectations for all learners.
Assessment approaches
At Broomwood Primary we see assessment as an integral part of teaching and learning, and it is inextricably linked to our curriculum.
We use three broad overarching forms of assessment: day-to-day in-school formative assessment, in-school summative assessment and nationally standardised summative assessment.

Nationally standardised summative assessment

Nationally standardised summative assessment enables:

· School leaders to monitor the performance of pupil cohorts, identify where interventions may be required, and work with teachers to ensure pupils are supported to achieve sufficient progress and attainment
· Teachers to understand national expectations and assess their own performance in the broader national context
· Pupils and parents to understand how pupils are performing in comparison to pupils nationally
Nationally standardised summative assessments include:
· Early Years Foundation Baseline which takes place within the first six weeks of children beginning in school. The assessment enables school-level progress measures for primary schools which show the progress pupils make from reception until the end of key stage 2.
· Phonics screening check in year 1. Children in year 1 sit a phonics test in June. Currently the test includes 40 words- 20 nonsense words and 20 real words. The aim of the test is to see how well the children use their phonological knowledge to help them to read new words. If a child doesn’t pass the tests in year 1, they have the opportunity to re-sit it in year 2. The threshold for passing the test is subject to change annually.
· Children in Year 4 complete a multiplication tables check. The purpose of the MTC is to determine whether pupils can recall their times tables fluently, which is essential for future success in mathematics. It helps schools to identify pupils who have not yet mastered their times tables, so that additional support can be provided.
· National Curriculum tests and teacher assessments at the end of Key Stage 2 Children in year 6 sit tests within reading, maths and SPAG. The test results determine what the children achieve. Teacher assessment does not play a role in the final grading. The threshold for passing each test (raw score) is subject to change annually; however children are expected to achieve a scaled score of 100 to meet the expected standard or a scaled score of 110 to meet the standard at greater depth. Teacher assessment does provide the grading for writing.
Target Tracker

At Broomwood we use target tracker throughout the school as our internal system to track attainment and progress of all pupils from pre-school to year 6. We track children based on the following age related expectations.
Age Related Expectations:

	
	Expected at Autumn 1
	Expected at Autumn 2
	Expected at Spring 1
	Expected at Spring 2
	Expected at Summer 1
	Expected at Summer 2

	Pre- School
	Baseline

22-36b
	22-36b+
	22-36w
	22-36w+
	22-36s
	22-36s+/30-50b

	Nursery
	Baseline

30-50b
	30-50b+
	30-50w
	30-50w+
	30-50s
	30-50s+/40-60b

	Reception
	Baseline

40-60b
	40-60b+
	40-60w
	40-60w+
	40-60s
	ELG Expected

	Y1
	40-60s+
	1b
	1b+
	1w
	1w+
	1s

	Y2
	1s+
	2b
	2b+
	2w
	2w+
	1s

	Y3
	2s+
	3b
	3b+
	3w
	3w+
	1s

	Y4
	3s+
	4b
	4b+
	4w
	4w+
	1s

	Y5
	4s+
	5b
	5b+
	5w
	5w+
	1s

	Y6
	5s+
	6b
	6b+
	6w
	6w+
	1s


Key for Standardised Score Charts

The colours are the standardised score charts are the same as on Target Tracker.

	Working significantly below expected

	Working below expected

	Working at expected

	Working above expected

	Working significantly above expected


Expected progress

Year 1 to make 5 steps progress across the year

Years 2 - 6 to make 6 steps progress across each year

	Expected Progress Across the Year

	End of Autumn
	End of Spring
	End of Summer

	Beginning the band
	Within the band
	Secure in the band


In-school formative assessment

Effective in-school formative assessment enables:

· Teachers to identify how pupils are performing on a continuing basis and to use this information to provide appropriate support or extension, evaluate teaching and plan future lessons

· Pupils to measure their knowledge and understanding against learning objectives, and identify areas in which they need to improve

· Parents to gain a broad picture of where their child’s strengths and weaknesses lie, and what they need to do to improve

In-school summative assessment

Effective in-school summative assessment enables:

· School leaders to monitor the performance of pupil cohorts, identify where interventions may be required, and work with teachers to ensure pupils are supported to achieve sufficient progress and attainment. The senior leadership team analyses the inputted data every half term for progress and achievement. Senior leaders produce a report for their respective subject. This supports in providing an understanding of how all groups of pupils are performing across the school and where support is required.
· Teachers to evaluate learning at the end of a unit or period and the impact of their own teaching. Teachers must input data by the deadlines given and use the data to support in identifying where gaps in learning are to then plan appropriately to meet he needs of individuals.
· Pupils to understand how well they have learned and understood a topic or course of work taught over a period of time. It should be used to provide feedback on how they can improve
· Parents to stay informed about the achievement, progress and wider outcomes of their child across a period. Parents are given information every half term based on how well their children are performing. This will either inform the parents about a test they have completed or an allocated teacher assessment.

Summative and Formative assessment in the EYFS
Baseline assessment in the EYFS:
Reception:

The Reception Baseline Assessment (RBA) became statutory in schools in September 2021. It is an activity based assessment of pupils’ starting points in:

· language, communication and literacy

· mathematics

The RBA is a short, task-based assessment. It is not used to label or track individual pupils. This assessment has to be carried out within the first 6 weeks of starting reception. We select children based on their ‘readiness’ for the task. We do this by linking it with the Leuven scales to ensure the most accurate assessment is captured. As we complete the baseline with the children we will record notes for our own assessment purposes on a sheet that links to each question.  These will then be stuck in the Literacy and Maths books. A numerical score is not generated from this and the data is only used to understand the progress the children have made up to year 6. However, a series of short, narrative statements are produced which are used by teachers to support in informing what should be covered within the Autumn term. Formal teaching within reception begins in the fifth week.
Nursery and Pre-School:

Our baseline approach begins by grouping the children into three groups based on their Leuven scale scores for well-being and involvement. Each week we select groups of children and collect snapshot observations of them in the areas of the classroom. These will then be stuck on the baseline A3 sheet of paper and placed in the child’s learning journey. We do not tick off areas of learning linked to the focus cycle, but instead will be spending quality time with these children in their play, documenting their initial observations and interests.  

Learning Journeys:

We want practitioners within the Early Years setting to be supporting the ongoing learning of the children through questioning and spending quality time with them, ensuring that children can be individually supported at their level. We do however capture learning through observations across all areas in a manageable way. 

· Nursery and Pre-school have one learning journey per child to include observations for all areas of learning. Reception will have a learning journey for all areas of learning apart from literacy and mathematics. Reception will then have a literacy and a mathematics book. 

· ‘What you will find in my learning journey sheet’ will be placed on the inside cover. 

· Within all books there should be a good balance of observations including; sticky notes, focus child A3 sheets, annotated photographs, assessment sheets and examples of work.

· Books should be updated weekly and should be done during non-contact time.

· In Reception, any written work should be marked using the whole school marking policy.

· QR codes will be printed from see-saw to show video observations. 

· Each class should also have a floor book for each topic. This should be accessible for the children and show the journey through the topic.

· Within the floor book there should be; word mats, pre and post learning, QR codes, photographs, examples of work, annotations, questions, areas of learning covered.

Focus child approach

We manage the learning journeys within EYFS by having a focus child approach. Each half-term every child will be a focus child. They will have an intense focus on them where practitioners will spend extra time with them, developing their play, knowledge and skills. We work on their next steps and promote positive links with parents. We go to the child in their play, not call them away from their play. The focus child approach is not a check list, it is an opportunity to give each child high quality practitioner interactions and time.

Our Focus child cycle

· Select 5-6 children each week. No set agenda, random groupings.

· Collate evidence linked to the seven areas of learning and clip onto the observation wall.

· Send photographs and videos to parents via see-saw

· Send parents a focus child proforma – To collect evidence from home/share interests

· Stick evidence on A3 focus child sheet and place into their learning journey

· Reflect at the end of the child’s focus week as a team

Observations

· All observations should include the following; date, area of learning, what the child did or said and what it tells us. Reference should be made to characteristics of effective learning and a special note if they have demonstrated that they have applied something from a focus session.

· I or OA should be used to identify whether or not a skill has been tackled independently or with assistance.

· Observations should be matched to statements for the curriculum – read above and below your targeted strand to ensure you assign the correct age and stage, don’t be bound by their age.

· Children’s use of topic vocabulary will be highlighted in blue. 
· Next steps will be carried out in the moment and the adult’s role clearly highlighted in yellow to show how they moved learning on e.g. “I provided, I demonstrated, I modelled.” If a child needs further support with a next step a post it note will be added to the focus child wall to address when necessary. 

· Observations should be for all areas of learning and should be mostly positive outlining what the child did, how they were supported or questioned and what happened next.  

· Nursery and pre-school will collect phonics observations at the back of their learning journeys.

· All staff within the Foundation Stage should be involved in making observations and putting them in the books although the class teacher has overall responsibility. Key workers will not be responsible for a group of children’s books. 

· Observations and professional knowledge are used to click statements on target tracker at least every half term.

Assigning a step:
Across EYFS and the whole school, we use target tracker for internal data purposes. This enables us to track the progress of individuals and see where the gaps in learning are. 

· Steps are assigned on target tracker every half term.

· For a child to be judged as working within a band, their book should reflect that with the majority of statements being labelled as the correct stage of development for their age – majority of statements would be red on Target Tracker.

· For a child beginning the band we would expect to see the majority of observations labelled as ‘b’ – statements would be a mix of red and blue on Target Tracker.

· For a child being secure the band we would expect to see the majority of observations labelled as ‘s’ – statements would be mainly blue with some gold on Target Tracker.

· Judgements are a best fit. E.g Just because a child has one or two observations at a higher/lower band it doesn’t mean they have to be assigned a step in that band.
· We are not constrained by the typical stages of development but use them as a guide to identify whether a child is working at the expected level or not.

Measuring Progress

· As a school we have decided what expected at each point of the year is and what typical/expected progress should look like.

EYFS to make 20 steps across the phase (16-26months secure ( just above 40–60months +)  

· Pre-school 8 steps in 4 terms (16-26s ( 30-50b)

· Nursery 6 steps (30-50b ( 40-60b)

· Reception 6 steps (40-60b ( ELG Expected)

	Expected Progress For Pre2 children (Baseline 16-26s) 

	End of Aut
	End of Spring
	End of Summer

	
	16-26w
	16-26s

	Expected Progress Across Pre-school (Baseline 16-26s) – Pre 3

	End of Aut
	End of Spring
	End of Summer

	22-36b+
	22-36w+
	22-36s/30-50b

	Expected Progress Across Nursery (Baseline 30-50b)

	End of Aut
	End of Spring
	End of Summer

	30-50w
	30-50s
	40 – 60b

	Expected Progress Across the Reception (Baseline 40-60b)

	End of Aut
	End of Spring
	End of Summer

	40-60w
	40-60s
	Just above 40-60+

ELG Expected


Analysis:

The EYFS lead analyses the data on a termly basis and feeds back to SMT and the rest of the EYFS team. Areas of development are then considered to build into planning further opportunities for the children. 
Summative Assessments from Year 1 to Year 6:
Reading:

At Broomwood we have selected the pira reading test for Years 1-5 to capture a standardised score for a child three times a year. This is carried out end of Autumn 1, end of Spring 1 and the beginning of Summer 2.
PIRA scoring system:
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Within Year 6, children complete a practice SATs paper to provide a standardised score. As well as completing test at the same time as other year groups, children in year 6, complete additional test papers for closer tracking purposes.

Maths:

At Broomwood we have selected the puma maths test for Years 1-5 to capture a standardised score for a child three times a year. This is carried out end of Autumn 1, end of Spring 1 and the beginning of Summer 2.
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Puma Scoring System:
Within Year 6, children complete a practice SATs paper to provide a standardised score. As well as completing test at the same time as other year groups, children in year 6, complete additional test papers for closer tracking purposes.
SPAG:

At Broomwood We use Rising Stars within Years 1-5 to trach the attainment in spelling and grammar. This test is used to help support the teacher assessment within writing. 

	Performance Indicator                                                       Raw Score

	
	Year One
	Year Two
	Year Three and above

	Working towards
	0-10


	0-16
	0-22

	Working at


	11-16
	17-24
	23-32

	Working at greater depth
	>17
	>25
	>33


Within Year 6, children complete a practice SATs paper to provide a standardised score. As well as completing test at the same time as other year groups, children in year 6, complete additional test papers for closer tracking purposes.

Writing: 
At Broomwood, we use ‘Pathways to write’. Within this we have built in our own way of assessing the children. When staff are not completing a Pathways unit, they follow the school’s writing structure. We provide termly summative assessments for writing and use the target tracker statements, along with the SPAG test to determine a teacher judgement. We carry out internal moderation and moderation with other schools to support the accuracy of judgement. Teachers implement the following:
· At the end of each unit of work the children should do an independent write which can be assessed. Although this is an independent write, it is also a showcase of what they have learned and we must give the children the opportunity to do their best writing. As such, support with planning and modelling are essential.

· When planning for the assessed write class discussion and talk for writing are key. Children will then create their own plan but this may be supported to ensure that they have the best possible chance when writing.

· Prior to writing, it is important to model for the children, using the working wall, previous work form the unit and the success criteria. 

· Throughout the assessed write you can support the children by giving general reminders and ensuring that it feels like a normal write – children need to feel that they can ask questions. 

· They can use dictionaries, thesauruses and anything around the classroom to support them.

· The writing should be completed in the literacy books so that it is context.

· It is intended that there will be at least two pieces of independent writing per half term leading to four pieces per term.
· To assess the pieces of writing use the expected statements for your year group and tick off the statements that you can see within each piece, highlight these features as you mark this writing. Also, tick the features from your success criteria that they have used – this should be a positive mark.

· Indicate on the sheet which half term you are assessing and the dates of the assessed pieces of work so that that can be identified for moderation purposes.

· Continue with the same sheet for the whole term, adding to it after each assessed write.

· Please note that all statements don’t have to appear in all pieces of work.

· On a half-termly basis use this sheet to help support clicking on target tracker – the sheet does not cover every genre and every statement.

· In Year 2 and Year 6 to meet the expected standard at the end of the year all statements, in the working towards and expected bands, should be evidenced. 

· Remember this is just one piece of information that will feed into assigning a step, there are more statements on target tracker and you can use independent writing from across the curriculum too.

Science:
	Performance Indicator                                               Standardised Score

	
	Year One
	Year Two and above

	Working towards
	<90


	<90

	Working at


	90-109
	90-114

	Working at greater depth
	>110
	>114


At Broomwood we use Kapow to support with appropriate progression of science units for each year group. At the end of each unit, the children will complete a summative class quiz together which will enable the teacher to tackle any misconceptions for that particular are of science. In addition, the children will complete a termly science test. This summative test score will be inputted on target tracker. Our science curriculum end the year with a ‘making connections’ topic. This enables the class teacher to summarise the learning across that year group and address any misconceptions prior to the children moving to the next year group.
Science Scoring:
Teacher Assessment on target tacker for Reading and Maths
· Statements on target tracker can be clicked throughout the year; at the end of a unit of work or at the end of term/half term.

· Statements should be clicked for reading and maths and should indicate what the children do within lessons. Evidence from tests can also be used.

· A statement clicked red means that they are beginning to work on it but have not yet achieved it. If a statement is clicked blue it means they have achieved it. A third click will allow you show that a child has ‘mastered’ a specific statement – yellow. 

· The highlighted statements will help when assigning a step at the end of each half term.

· When clicking a statement make sure you click it as the half term in which they achieved it. 
· Tests should be used as a tool to back up your teacher assessment.
Assigning a Step for Reading, writing and Maths
· Steps will be assigned every half term based on test results and teacher assessments.

· Target tracker will suggest a step, with the coloured bar, but you put in the step and so you can make the final decision as to the step you assign.

· Make sure you are able to justify any step that you assign.

· To assign a step you need to look at all of the strands within a subject and make a best fit judgement. 

· When assigning a step you need to make sure you click it as being assessed in the correct term (see the deadlines table below) and if a child hasn’t moved you need to click on the step again and give it a new date. You can assess a child more than once on the step.

· Across the year there are specific bench marks that children need to meet to be deemed as working at the expected standard (see Age related expectation table below). Children will not always move one step per half term but over the year they are expected to make 6 steps of progress.

· If a child is given a step above the benchmark assessment they are classed as working above the expected standard for that point in the year. Similarly, if a child is assigned a step below the expected bench mark for that point in the year they are considered as working below the expected standard.

· Although tests may show a child to be working at greater depth we are not using this as an assessment grade, but children who are working significantly above the expected standard can be awarded a higher step.
Formative and Summative assessments in other subject areas:
Children are given a final summative judgment in all other subject areas at the end of the academic year. Teachers input this onto target tracker and parents are informed of this within their child’s end of year report.

Geography, History, Computing, Science, DT, Art, PE, RE, Music. PSHE, Spanish
When using target tracker for these subjects, teachers:

· DO NOT have to click on any statements but rather use them as a guide

· DO have to allocate a step for each subject based on where you believe the child is working in each individual area, for Summer 2.

How to allocate a step:
· To keep it simple we will just be considering whether a child is working towards, expected or above expected. To indicate this we will just select the steps in the following way:

	W
	Working towards

	S
	Expected

	S+
	Above expected


E.g if you are a year 5 teacher, you would select 5w for working towards, 5s for expected and 5s+ for above expected. Doing it in this way will ensure that subject leaders can identify percentages for expected etc.

· We ARE NOT in these judgements going to take into consideration the extremes, whether SEN or very capable. They will either just fall into the working towards or above expected. 

· These judgements will only be provided at the end of an academic year and this information will form part of the child’s report.
To support this final judgment, we have built in other forms of summative assessment throughout the year to compliment the ongoing formative assessment for accuracy.
To support the summative assessments in other subject areas, we assess in a variety of ways depending on the subject.
Geography and History:
We have created our own history and Geography curriculum in line with the National Curriculum. Both of these are curriculum drivers and other subject areas complement the learning within these. Our topics are mainly a History or Geography focus. The children are assessed against the substantive knowledge that we have determined for our school. At the end of a History or Geography focus, children carry out a summative assessment quiz. The quiz is currently either presented as a paper representation of what the child can remember or it is done via ‘kahoot’ with the use of technology. This is becoming the preferred option as it enables the teacher to address any key misconceptions before moving onto the next topic area. 
Art:
We have designed our own art curriculum in line with the National Curriculum. We have built in a progression of learning across the key stages. Whilst we provide a final summative assessment in art, we choose to track the children’s progress in art through a sketch book. This enables us to show the progress that a child has made through their years at Broomwood. The children are encouraged to draw on the skills that they have learnt and use them within a ‘final piece’. This supports the teacher in making a final judgement. The children also spend time evaluating their own final piece.
DT: 
We have designed our own art curriculum in line with the National Curriculum. We have built in a progression of learning across the key stages. Whilst we provide a final summative assessment in DT, we choose to track the children’s progress in DT through a booklet. We spend time developing the children’s skills before we expect them to use the skills when producing a final piece. This supports the teacher in making a final judgement. The children also spend time evaluating their own final piece.
Computing:
We use Kapow to deliver the computing curriculum and we work towards end of key stage objectives. At the end of each unit, the children complete a summative quiz which enables the class teacher to address any misconceptions and to support in forming a final judgement for the end of the year. 

Music:
We use Kapow to deliver the music curriculum we work towards end of key stage objectives. At the end of each unit, the children complete a summative quiz which enables the class teacher to address any misconceptions and to support in forming a final judgement for the end of the year. In addition, we enhance our music curriculum by all children from year 1- year 6 learning a musical instrument. This is supported by Trafford Music Service. There is an expectation that the children are filmed at the start of their journey and at the end to demonstrate progress and provide a final summative picture on what the children have achieved. 
Spanish:
Spanish is taught from years 3-6. We use Kapow to deliver the Spanish curriculum. At the end of each unit, the children complete a summative quiz which enables the class teacher to address any misconceptions and to support in forming a final judgement for the end of the year. 
PSHE:
We have designed our own PSHE curriculum using both the PSHE association and aspects of jigsaw. PSHE work is reflected in a class floor book. Ongoing assessment takes place via a number of strategies including: Questioning, discussion, Mind maps, Role play, card sort etc… to capture children’s thoughts and reasoning.
PE: 
We use PE passport and ensure that the children are exposed to all aspects of PE as outlined in the National curriculum. Teachers photograph the children and will sometimes film an aspect of a lesson to capture progress. Teachers highlight key objectives to be taught in a unit of PE and this is presented in the children’s topic books. Children are able to assess themselves against the objectives and teachers can use this to support in providing an overall summative assessment. 
RE:

For RE, we implement the Manchester agreed syllabus for religious education (SACRE). We use the National Association for Teachers of Religious Education to support with lesson planning. This supports us in providing key questions linked to developing substantive knowledge as well as children developing their own beliefs about certain aspects. Ongoing assessment takes place via a number of strategies including: Questioning, discussion, Mind maps, Role play, card sort etc… to capture children’s thoughts and reasoning. A quiz is used to capture a summative picture of the children’s knowledge about a particular religion. 
Formative assessment from year 1-year 6:
· Teachers effectively use questioning throughout lessons to capture children’s understanding and to address key misconceptions throughout a lesson.

· Within some subject areas- Maths, History, Geography, we encourage a ‘flash back four’ model. This is done on a daily basis in maths, but on a topic basis in the other subjects. It enables the teacher to assess what the children have remembered about previous learning and what has become part of a child’s long term memory.

· All children have a literacy book, a maths book, an RE book and a topic book
· Teachers are expected to mark the literacy and numeracy books daily. To support teacher’s workload, we mark only where it will have an impact. On some pieces of work just symbols are used whereas others will have comments from the class teacher. Due to our assessments within other subject areas, we do not mark in any other books
· Children get involved in formatively assessing themselves by marking themselves against specific success criteria within Maths and literacy. 
Collecting and using data
At Broomwood Primary school we only collect and use pupils’ personal data when the law allows us to. We implement the new data protection laws This includes:

•
We need to comply with a legal obligation

•
We need it to perform an official task in the public interest

Assessing the children and keeping their assessment information meets both of the above criteria and therefore we do not seek permission to carry out assessment tasks or to keep such data. We only use the data for the benefit of the children and to meet our legal obligation of reporting our overall school results. (See the data protection policy and privacy notices for more information)
Analysis of the data:
Key stage leaders analyse the data every half term for reading, writing and maths. They consider what the strengths and areas of concerns are for individuals as well as different groups. The information is discussed within SMT meetings with agreed actions being created. Information is used to dictate where intervention needs to happen across the school or if a particular intervention is not having the desired impact. 
Subject leaders analyse their subject data at the end of each year. This information is take off target tracker. They use this to get a sense of what their subject looks like from a data perspective and to help in creating actions going forward which becomes part of their subject action plan. 
Reporting to parents
· Parents can request to meet with a teacher at any point throughout the school year. Parents’ Evenings are held twice a year in the Autumn and Spring terms where parents get the opportunity to talk about specific things with the class teacher. 

· Every half term, parents are provided with information about the academic achievements of their child within reading, writing and maths. This will either relate to test data or teacher assessment. 

· At the end of the academic year parents receive a report about the progress and acidic achievements of their child in all subject areas. 

Annual reports to parents include:
· Brief details of achievements in all subjects and activities forming part of the school curriculum, highlighting strengths and areas for development

· Comments on general progress and behaviour
· The pupil's attendance record, which will include the total number of possible attendances for that child and the total number of unauthorised absences for that child, expressed as a percentage of the possible attendances.

· The results of national statutory assessments
Inclusion

The principles of this assessment policy apply to all pupils, including those with special educational needs or disabilities.

Assessment will be used diagnostically to contribute to the early and accurate identification of pupils’ special educational needs and any requirements for support and intervention.

We will use meaningful ways of measuring all aspects of progress, including communication, social skills, physical development, resilience and independence. We will have the same high expectations of all pupils. However, this should account for the amount of effort the pupil puts in as well as the outcomes achieved.

For pupils working below the national expected level of attainment, our assessment arrangements will consider progress relative to pupil starting points, and take this into account alongside the nature of pupils’ learning difficulties. 

Training

The headteacher and the deputy headteacher oversee assessment within the school and ensure that appropriate training is put into place for staff through:

· Staff meetings/INSET- there will at least be one every new academic as a reminder, but more if there have been any changes or new members of staff. 

· Moderation between staff as a whole, in key stages and with other schools

· External moderation 

Roles and responsibilities

Governors

Governors are responsible for:

· Being familiar with statutory assessment systems as well as how the school’s own system of non-statutory assessment captures the attainment and progress of all pupils

· Holding school leaders to account for improving pupil and staff performance by rigorously analysing assessment data

Headteacher

The headteacher is responsible for:

· Ensuring that the policy is adhered to
· Monitoring standards in core and foundation subjects
· Analysing pupil progress and attainment, including individual pupils and specific groups
· Prioritising key actions to address underachievement
· Reporting to governors on all key aspects of pupil progress and attainment, including current standards and trends over previous years
Teachers

Teachers are responsible for following the assessment procedures outlined in this policy

Monitoring

This policy will be reviewed every two years by the headteacher and then the curriculum committee. At every review, the policy will be shared with the whole of the governing board.

All teaching staff are expected to read and follow this policy. The SMT responsible for ensuring that the policy is followed.

SMT will monitor the effectiveness of assessment practices across the school, through:

· Analysis of data from target tracker

· Pupil progress meetings

· Lesson observations

· Learning walks

· Informal discussions with staff, parents and children

· Book scrutinies

Links with other policies

This assessment policy is linked to:

· Marking policy
· Each subject policy
· Data protection policy
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